
ou summitorthodox  union

ou summitorthodox  union

The Hilton Woodcliff Lake
December 4-5, 2011

Summit
on the

Affordability
of

Jewish
Education

Background  
reading Materials



 

 
 
 

 

 
November 22, 2011 
 
 
 
Dear OU Summit Attendee: 
 
We appreciate your commitment to Jewish education and your willingness to participate in 
the “working meeting” Summit we are convening on December 4-5 in Woodcliff Lake, New 
Jersey. 
 
The following materials are provided for you as background reading for the Summit.  The 
materials relate to the affordability challenge overall, as well as the four major topics we will 
discuss and seek to deliberate over and develop new plans of action during our time 
together.  Those four major topics are: 

• Broadening the Base of Day School Support in the Jewish Community 
• Pursuing Public Sector Support through Political Advocacy 
• A Consideration of Charter Schools as a Means of Addressing Affordability 
• A Consideration of Online & Technology Resources as a Means of Addressing 

Affordability 
 
We are also building time into the program for you – the participants – to set a portion of 
the agenda and discuss additional topics and strategies you wish. 
 
Please contact Rina Emerson (212.613.8110 or emersonr@ou.org) with any questions or 
concerns. 
 
We look forward to our time together. 
 
 
The OU Summit Team 
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Educational research is a most valuable change agent when it is connected to and emerges from practice in the field. 
While information about individuals, schools, and communities might inform the decisions of each to improve, it 
is the power of aggregating these data and disseminating results that has the potential to advance the field. For this 
reason, we are excited to introduce this Research in Practice Series. Through this Series, we hope to drive practice, 
policy, and decision-making at all levels of the Jewish educational system. 

Perhaps the most pressing issue of our time in the Jewish community is sustainability of Jewish education. How 
fitting it is that the first volume of our Research in Practice Series, Jewish Day Schools 2030: Applying Cutting Edge 
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Executive Summary

It is well known that Jewish day schools are facing extreme challenges as financial aid 
reaches unprecedented levels and revenue sources lag behind. Traditional methods of 
financial management have neither generated the incremental revenue required nor 
sufficiently reduced expenses to offset the required tuition relief. In this report we will 
detail a roadmap for day schools to follow to improve their sustainability. The roadmap 
is based on the experience of the Yeshiva University’s Institute for University-School 
Partnership (YUSP) in working with nearly 40 day schools of various denominations, 
types, and sizes with over 16,000 students and operating budgets in excess of $220 
million. YUSP has been working with the majority of day schools within five important 
day school communities and can offer data that accurately represents them. For the 
purposes of this study, all the data and findings presented are based on this sample 
of day schools and students. This work has been supported through the generosity of 
the AVI CHAI Foundation and local foundations and federations in the communities of 
Bergen County (NJ), Baltimore, Philadelphia, Chicago and Cleveland.

In these schools the application of cutting edge financial management, capacity building,  
and long-term planning is proving to be an effective tool in addressing the challenge of 
day school sustainability. We have learned that the disciplined, information-enabled 
management described in this report is relevant to all day schools and can enable all 
schools to generate incremental additional funds over and above a business-as-usual 
management approach. The potential level of improvement is equivalent to at least 10% 
of school operating budgets within a three year timeframe—roughly $22 million in the 
40 schools we have been working with to date. Given 2010–11 levels of financial aid, a 
10% increase in funds would be equivalent to a 40% increase in financial aid or a 75 % 
increase in annual fundraising.

It is important to note that this recommended focus on utilizing cutting-edge manage-
ment practice to optimize day school finances is certainly not the total solution to day 
schools’ financial challenges, as there is clearly no one complete solution. However, in 
the spirit of Rabbi Tarfon, who stated in Pirkei Avot, the Ethics of the Fathers, “It is not 
incumbent upon you to complete the work, but neither are you at liberty to desist from 
it” (Avot 2:21), we advocate this program as an important piece of the day school  
sustainability puzzle because its benefits can be highly significant and because it  

Working with nearly 40 day schools of  

various denominations, types, and sizes  

with over 16,000 students and operating 

budgets in excess of $220 million within  

five important day school communities…

Given 2010–11 levels of financial aid, a 10% 

increase in funds would be equivalent to 

a 40% increase in financial aid or a 75% 

increase in fundraising.

Figure 1: Aggregate Sample
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represents actions day schools can take for themselves. When this program is combined 
with longer term solutions—including endowment building, communal middle income 
tuition subvention programs and increased government support for day schools—there 
is reason for cautious optimism that our day schools can take steps to enhance their 
sustainability in the decades to come. 

The Pressures on Day School Sustainability
Financial Aid Needs are Exploding

YUSP field research, based on nearly 40 day schools and over 16,000 students, reveals the 
explosive nature of demand for financial aid. In 2010–11, just under half of day school 
students were receiving financial aid, up from about one in three students five years ago.

Moreover, the average amount of aid granted per student receiving aid has increased 
60% since 2006/7.

Figure 2. Percent of Students Receiving Financial Aid

Figure 3. Dollars Per Student Receiving Financial Aid
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Figure 4. Three Components of Cutting Edge Management

Revenue is Not Increasing Proportionately

In the face of these dramatic demands for increased financial aid, school revenues 
among our sample of nearly 40 day schools have not kept pace. 

•	 Overall	enrollment	among	our	school	sample	is	virtually	flat	(-1%)	over	the	past	five	
years,	with	non	Orthodox	enrollment	having	declined	by	14%	and	Orthodox	enrollment	
having increased by 5%

•	 Annual	tuition	increases	have	slowed	from	an	average	of	6%	during	2006/7–2008/9	
to	3%	during	2008/9–2010/11

•	 Fundraising	per	student	is	flat	at	$1700	having	dropped		13%		since	2007/8

•	 Federation	grants	have	decreased	marginally	from	6%	operating	budgets	to	5%

•	 Foundation	support	has	increased	marginally	from	2%	of	operating	budgets	to	3%

Net, the key sources of revenue have simply not kept up with the explosive growth in 
financial aid. Day schools need to sustain themselves by adapting their operations and 
making additional resources available to fund financial aid. A lack of available funds 
for financial aid leads to declining enrollment and increased pressure on tuition levels. 
Lack of funds in the system can also lead to schools feeling forced to make decisions 
that could compromise educational quality in order to try to create sustainability, which 
further hurts the school. 

Meeting the Challenge: Adopting Cutting 
Edge Management Practices

Historically, Jewish day schools have not fully capitalized on cutting edge management 
techniques commonly used by corporations and independent schools. Specifically, there 
are three cutting edge practices that relatively few Jewish day schools currently utilize 
and all should be encouraged to adopt: (1) externally focused peer group benchmarking, 
(2) building organizational capacity (skills, structure, processes and systems) that allow 
for recognizing and addressing opportunities emerging from benchmarking, and (3) 
multiyear planning to address complex but high impact changes.

Key Day School Benchmarking Ratios 

 

1. Percent Capacity Utilization 

2. Financial Aid As Percent Of  

 Gross Tuition 

3. Percent Of Families And Students  

 Receiving Financial Aid 

4. Dollar Of Aid Per Family And  

 Student Receiving Aid 

5. Non Tuition Income Per Student 

6. Annual Fundraising Per Student 

7. Annual Fundraising as a Percent of 

 Operating Budget 

8. Operating Cost Per Student 

9. Educational Administration Costs 

 Per Student 

10. Full Time Equivalent Faculty 

 Members Per Student 

11. Total Compensation Per Full Time 

 Equivalent Faculty Member 

12. Total Non Educational Administration 

 Compensation Per Student 

13. Spending On Purchased  

 Services Per Student 

14. Spending On Purchased Goods  

 Per Student
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1. Externally focused peer group benchmarking:

Current day school financial planning and budgeting tends to be incremental; schools 
typically establish budget goals in increments relative to their own revenue or spending 
during the previous year or two and in reaction to “facts on the ground” such as year to 
year variations in enrollment interest. As a result, the fundamental operating assumptions 
that drive finances are rarely questioned. 

Reinforcing this inwardly focused thinking is the reality that Jewish day schools lack  
access to relevant actionable comparative information detailing how well other schools 
are succeeding in managing the factors that generate revenue, drive the level of expenses,  
and determine the degree of benefits achieved from personnel resources or facilities. 

If day schools are to take a fresh approach to dealing with their challenging economic 
circumstances they will need access to comparative financial benchmarking ratio 
information, which will enable them to compare their own performance to that of peer 
schools with similar goals and characteristics on key determinants of school financial 
success. Benchmark ratios are the critical “dashboard” that Heads of School, Executive 
Directors, and Board Finance Committee Chairs need to vigilantly watch. Instances of 
benchmarking ratio deviations relative to those of peer schools can and should be the 
catalyst for asking, “What are the underlying values of our institution that are driving 
our ratios?,” “How do our peers achieve those results?,” and “What are our peers doing 
that	we	might	learn	from?”	Such	reflection	should	motivate	schools	to	take	funda-
mentally fresh looks at their operating practices and create conditions for operational 
changes that enable sustainable financial improvement. 

It should be noted that not every benchmarking ratio deviation represents an  
“opportunity”	to	a	school.	Some	variations	may	reflect	purposeful	actions	that	express	
the schools’ philosophies and distinctive audiences. But every difference from peer 
group performance revealed by benchmarking is useful in the sense of prompting the 
kind of constructive questioning that leads to improvement. Discrepancies should be 
carefully screened for validity before being deemed “opportunities.” But benchmark 
deviations should not be dismissed out of hand without proper and thorough inquiry. 

2. Building organizational capacity (skills, structure, processes and systems) 
for recognizing and addressing opportunities emerging from benchmarking:

A second cutting edge practice day schools must adopt is that of taking advantage of 
consulting expertise that will enable them to build organizational skills, structure,  
processes, and systems in support of improved operating performance that leads to  
improved financial performance. Depending on what the benchmarking findings indi-
cated, this expertise may lie in one or more of the following areas: student recruitment 
and retention, fundraising, education, finance, and purchasing. Building an operational 
system that will recognize, and allow for efficient responses to potential opportunities  
will	allow	a	school	to	transform	its	capability	to	act,	influence	its	environment,	and	
shape its financial destiny. 

Benchmarking Defined 

 

Benchmarking is the process of  

comparing one’s performance metrics to  

the metrics of industry peers and industry 

leading practitioners. 

n   School A worked with YUSP to  
benchmark its performance. The school 
identified discrepancies relative to a group 
of peer schools amounting to 25% of its 
operating budget.

n   School B engaged expert consultants to 
analyze its fundraising and design a three 
year improvement plan. The new plan  
generated an incremental $150k in gifts 
within two months.

n   School C developed a three year financial 
plan aimed at a 5% increase in net tuition 
income through enrollment growth. They 
plan a 5% reduction in expenditures through 
more efficient scheduling of faculty and 
reductions in facilities maintenance costs.
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3. Multiyear planning to address complex but high impact changes:

An additional cutting edge practice day schools must acquire is the discipline of 
performing multiyear financial planning. Such planning complements benchmarking 
by providing a vehicle for planning complex but high impact changes over a period of 
years. Examples might include strengthening a math and science curriculum, marketing 
it intensely and gaining market share among Russian families who deeply value a  
combination of strong math and science education coupled with a strong culturally  
Jewish educational program. Enhancing major donor identification, cultivation and  
solicitation efforts similarly take time: Board committees, Board skills and donor 
research must be strengthened. Annual budgeting does not accommodate or support 
fundamental change nearly as well and, in fact, can inhibit it by limiting perceived  
possibilities. Through this process schools shift their planning lens from reactive and 
tactical to proactive and strategic.

5 Step Approach to Enhanced Sustainability 
The Cycle of Cutting Edge Management for Enhanced Sustainability

By adopting a continuous cycle of periodic benchmarking followed by opportunity 
evaluation, screening and prioritization; capacity building through consultation with 
peer experts or expert consultants in areas of desired improvement; creation of long- 
term operating and financial plans; and the implementation of those plans, day schools 
can become more vigilant and proactive in maximizing their sustainability. 

Figure 5. Continuous Loop of Cutting Edge Management
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that Heads of School, Executive Directors, 

and Board Finance Committee Chairs  
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benchmarking ratio deviations relative to 
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for asking, “How do our peers achieve those 

results?” “What are our peers doing that we 

might learn from?”
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The Nature of Jewish Day School  
Benchmarking-Indicated Opportunities

Based on nearly 40 benchmarking studies, there are eight key areas of opportunity  
that day school leaders should be exploring. These areas of opportunities have been 
organized in tiers based on the magnitude of deviation from the benchmark. This  
magnitude of deviation is detailed in the pie-chart below. The greater the deviation  
from the benchmark, the more potential opportunity there is for improved sustainability 
and the more focus that area deserves. 

First Tier

1. The first tier represents the greatest potential opportunity. Maximizing educational 
capacity utilization offers the largest potential improvement area for day schools. 
Educational capacity utilization is the extent to which a school fills its classes  
relative to its own self-declared student capacity (for educational or space reasons). 
Schools can increase capacity utilization by enrolling more students or decreasing 
attrition. Targeted recruitment for open seats may be appropriate. Alternatively, if 
growth is not possible, capacity utilization can be increased if schools reduce  
available capacity by reducing class sections. 

Figure 6. Dollar Impact of Identified Benchmarking Deviations

*Note: This pie chart does not include capacity utilization.
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Second Tier

The next tier of priority improvement opportunities are in the areas of annual fund- 
raising, faculty staffing and compensation, and tuition setting practices. 

2. Annual fundraising benchmarks are expressed in terms of fundraising as a  
percentage	of	school	operating	budget	and	fundraising	per	student.	Opportunities	
for enhancing fundraising performance can relate to the implementation of best  
practices in terms of rating donors’ giving potential, skillfully assigning prospective  
donors to appropriate cultivators and solicitors, implementing well designed 
campaigns for key stakeholder groups (including board members, parents, alumni 
parents, alumni, grandparents, businesses, foundations, and major donors), and 
forming and training active and effective Board Development Committees that  
embrace their fundraising responsibilities. 

3. Staffing and compensation of faculty relates to the conscious focus by school  
administration towards management of student/faculty ratios in each school  
division and in the entire school to ensure the optimal balance between effectiveness 
and efficiency. Improvements can stem from many sources including more careful 
planning of class sections, more effective utilization and supervision of teaching 
assistants, investments in professional development, and incorporation of online 
learning to maximize effectiveness and efficiency in small classes for middle and 
high school students. Compensation entails careful analysis of compensation  
strategies for teachers of differing tenures, educational backgrounds and skill  
levels, appropriate involvement by veteran faculty members in administrative roles 
including mentoring, and the careful structuring of teachers’  
responsibilities. 

4. Tuition setting opportunities can be identified and maximized by analyzing 
relative tuition scales among schools in the same geographic area, paying careful 
attention	to	tuition	setting	for	grade	and	school	divisions	to	reflect	cost	differentials,	
analyzing the ability to pay by sub segments of the parent body, and making tuition 
assistance programs accessible to middle income families. 

Third Tier

The third and final tier of benchmarking revealed opportunities includes non- 
educational administration, non-tuition income, purchased services and goods,  
and educational administration. 

5. Non-educational administration opportunities relate to the scrutiny of staffing 
levels and compensation in areas that include maintenance, business office manage- 
ment, school office support, development, admission and non-educational tech- 
nology. Good practice would include evaluation of opportunities to outsource  
versus insource functions, since there is evidence that under the right circumstances 
outsourcing can save hundreds of dollars per student. Another best practice for 
a school might include automating labor intensive processes in human resources 
management and school offices.  

A greater than 20% improvement potential 

would be available to schools that stretch 

to exceed average financial performance… 

while serving the mission and vision of  

educational excellence in the school.
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6. Non-tuition income opportunities relate to several areas: engaging in entrepre-
neurial fee generating ventures (e.g. building or gymnasium rentals, summer camp 
management and after school program management); pursuing foundation grants 
related to areas of school strength; pursuing government funding opportunities; and 
building endowments through the cultivation of legacy or cash endowment gifts. 

7. Purchased goods and services opportunities relate to conservation (e.g., installing 
energy timers and insulation) and capitalizing on joint buying opportunities such as 
through Federation consortia and independent school consortia. 

8.	 Educational Administration opportunities relate to careful structuring of job  
responsibilities, examining the ratio of students to administrators, and creating 
career pathways for senior teachers that encourage them to accept administrative 
tasks and lessen some of the need for administrators. 

Our	findings	suggest	virtually	every	school	can	identify	valid	opportunities	for	financial	
improvement amounting to at least 10% of its operating budget. This represents a very 
significant opportunity. The average school benchmarking report identified 20%  
deviations from the benchmarking average relative to school operating budget, exclusive 
of capacity utilization opportunities. 

Of	note,	the	20%	deviation	from	benchmarking	average	figure	was	developed	by	 
comparing each school’s ratio to the average of a group of peer schools. Thus, a greater 
than 20% improvement potential would be available to schools that stretch to exceed 
average performance, for example, by striving to be top quartile performers that serve 
the mission and vision of educational excellence in the school. It is critical that heads of 
school continue to direct decisions with their educational mission in mind and work to 
uphold the quality of education at their institution.

In this report we are focused on how schools can utilize cutting edge management tools 
to enhance day school sustainability. However, another major area of opportunity lies 
in the community-wide application of these same concepts, which can offer significant  
opportunities to leverage community scale and resources. We will be exploring  
communal opportunities in a future report. Additionally, it is our intention to issue more 
in depth reports on each of the eight opportunity areas identified above to help schools 
build a deeper understanding of the nature of these opportunities and learn how to 
exploit them. 

It is vital that school administrators continue 

to serve as stewards of the school’s mission 

and vision of educational quality while  

making the necessary economically  

stable decisions.

Figure 7. Tiered Areas of Opportunity
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Implications for Boards of Directors

Boards of Directors have a number of key roles to play in ensuring their schools are 
taking the fullest advantage of cutting edge management practices that enhance school 
sustainability. These include:

•	 Making the development of updated, Board approved multiyear financial  
planning an institutional imperative—not an option—for both the Board and 
school administration

•	 Partnering with school administration to implement a regular benchmarking 
cycle (e.g., annual or bi annual)

•	 Making available sufficient financial resources for capacity building consulting 
that builds the school’s institutional capability to make required operating changes 
in support of improved financial and educational performance

•	 Rallying parent and broader community support for fundamental required 
changes 

•	 Making it safe for school administrators to take reasonable risks to pursue  
benchmarking supported moves, such as: 

v	 increasing the usage of well-trained and supervised teaching assistants to  
support teachers in larger class sizes

v	 use of online learning to efficiently offer courses to small groups of students and 
to enable highly differentiated instruction to individual students while modestly 
increasing student to faculty ratios 

v	 outsourcing of non-educational functions such as facilities maintenance

v	 utilization of Professional Employer Organizations	(PEOs)	to	enable	greater	
efficiencies in employee benefit management

•	 Maximizing voluntary financial contributions requires strong Board Development  
Committees, a commitment by Board members to identify and cultivate large  
donors (as well as smaller capacity donors), Board members serving as role models 
of generous giving, and Board members tirelessly communicating on behalf of the 
school to federations, foundations and feeder institutions. The opportunity for  
communal support of day schools beyond parents with children enrolled will be 
more likely when the Board has already committed and shown their support.

Implications for Heads of School

Heads of School have a vitally important role to play to ensure their schools are  
financially sustainable and deliver the highest quality education. It is vital that school 
administrators continue to serve as stewards of the school’s mission and vision of  
educational quality while making the necessary economically stable decisions. To enable 
them to fulfill this role, administrators should:

Boards of Directors have a number of key 

roles to play in ensuring their schools are 

taking the fullest advantage of cutting edge 

management practices…
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•	 Embrace their schools’ participation in benchmarking activities that give them  
the best dashboard to compare their school with peer institutions on key dimen-
sions of revenue generation, expense management and asset utilization (e.g., class 
capacity utilization).

•	 Advocate strongly with their Boards of Directors for the necessary resources 
for professional development so that each staff member and the staff collectively is 
aware of their strengths and weaknesses, sets personal goals for self improvement 
and pursues an active guided pathway to improvement. Such efforts will ensure a 
high quality faculty and staff that is working efficiently and effectively.

•	 Be the advocates within the school community for active and explicit  
organizational experimentation and learning. This conscious experimentation 
and learning should explore new methods of staffing, developing and acquiring  
curricula, exploiting new technologies, and managing scarce school resources. 

•	 Develop clear job descriptions, responsibilities and measurable goals for each 
educational and non-educational administrator and benchmark appropriate  
compensation for those individuals.

•	 Assess opportunities to assign responsibilities to senior faculty members to  
enrich their career pathways and build efficiency.

Implications for Communal Leaders,  
Communal Organizations and Funders 

Community leaders, Federations, Bureaus of Jewish Education and Foundations have  
a vitally important role to play in advancing the cause of day school sustainability by  
supporting the application of cutting edge management practices to day school  
operations and finances. For example, they should: 

•	 Encourage schools to participate in benchmarking, planning and capacity building 
to broaden schools’ perspectives and create roadmaps to greater sustainability. 

•	 Help schools fund the costs of expert consultants who can help schools build 
capacity in areas where benchmarking suggests significant improvement potential. 
In our experience, having access to experts in educational staffing, development, 
recruitment and retention, purchasing and finance can help school leaders set 
informed improvement targets, develop detailed plans to achieve them, and upgrade 
the skills of school professionals. In the absence of this expertise, benchmarking 
“deviations” will likely not be transformed into financial opportunities. 

•	 Encourage schools to create more uniform operating, reporting and financial 
tracking systems that facilitate the preparation of benchmarking comparisons and 
support year round measurement and monitoring of key benchmarking metrics. 

Community leaders, Federations, Bureaus of 

Jewish Education and Foundations have a 

vitally important role to play in advancing the 

cause of day school sustainability…



•	 Encourage cross-school collaborative initiatives in areas where scale can make a 
difference, such as communal support of day school recruitment efforts, outsourcing,  
and knowledge building in emerging areas such as blended (with classroom teaching) 
online learning and middle income tuition subvention. Such collaboration,  
supported by local foundations and federations, is occurring in Philadelphia,  
Baltimore, Cleveland, Chicago and Bergen County and is proving highly advantageous  
to schools and the community at large. 

Looking Forward

There are numerous strategies that day schools can use to address the issue of day school 
affordability. The specific implications of those strategies may not be the same for every 
school and every community, but in all cases it requires openness to question the status 
quo and a disciplined approach involving externally informed comparative benchmark-
ing, focused enhancement of school capabilities, and long term planning. We at the YUSP, 
in concert with AVI CHAI Foundation and other local community partners (foundations 
and federations), are committed to the sustainability of day schools. It is critical that they 
retain their place at the center of Jewish education and continue to shape the hearts and 
minds of our children, bringing wisdom to life.  Jewish day schools have been and will 
continue to be the most effective insurance policy for the future of the Jewish people. 

Specific publications and companion webinars can be expected from the YUSP in the 
upcoming months, which will provide further depth into each of the key drivers of day 
school sustainability and steps to maximize the potential of those drivers. 
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Dr. Harry Bloom, Ed.D., MBA

Dr. Harry Bloom is Director of Planning and Performance Improvement for the Institute for University-School Partnership of  
Yeshiva University. He has helped Procter and Gamble, General Electric, McKinsey and Company and more than 70 Jewish day  
schools deal with issues of strategic planning, financial planning, governance and marketing.

Bloom has been a conference presenter for PEJE, the Solomon Schechter Association, Torah  
Umesorah and Yeshiva University. He is currently helping 40 day schools in five diverse 
communities develop strategies to increase revenue and reduce expenses while improving 
educational quality.

For more information about this study, e-mail hbloom1@yu.edu

For more on the subject of day school sustainability, please refer to the following additional 
publications by Dr. Harry Bloom:

•  The Big Challenges Facing Small Day Schools 
•  Jewish Day School Economics: Today and Tomorrow 
•  Does Better Governance Correlate with Better Day Schools?

These and other YUSP publications can be found at  
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Brandeis University. He is the director of two 
research projects: Choosing to Teach and the 
DeLeT Longitudinal Study. His research focuses 
on the politics of education, teacher education 
policy, and teacher careers. 

filed for Chapter 11 and sent the 
American economy into the deepest 
recession since 1929. The shock waves 
were felt, among other places, in public, 
private and religious schools. In an 
attempt to stabilize the economy, in 
2009 the federal government established 
a $100 billion emergency stimulus 
package to support public education, and 
particularly to avoid mass teacher 
layoffs. This proved a short-term 
solution for public school districts. 
Observers argue that, during 2010, 
beginning teachers in general education 
have faced the most challenging job 
market since the Great Depression (Hu, 
2010, May 19). In addition, districts that 
are forced to trim their budgets often lay 
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off young non-tenured teachers first, 
adding the extra pressure of teacher 
turnover to the job market. 

In the wake of this recession, Jewish 
day schools (JDSs), like other religious 
and private schools, did not benefit from 
the financial cushion (however 
imperfect) that was available to public 
schools. This paper summarizes what we 
know from the media and Jewish 
federations open reports about the 
impact of the recession on JDSs, 
particularly liberal non-Orthodox day 
schools. In addition, it reports on recent 
fIndings regarding that impact from a 
survey of teachers who graduated from 
the DeLeT program at Brandeis 
University and Hebrew Union College
Jewish Institute of Religion (HUC-fiR) 1 

and teach in JDSs, primarily in the 
Boston and Los Angeles areas. 

To better understand the potential 
damage of the current recession, it is 
worthwhile to begin by look at past 
recessions and their impact on JDSs 
during the 1930s and 1970s. "According 
to Jonathan Sarna, between 1928-1935 
there was a 22% drop in Jewish school 
enrollment in New York City. As Sarna 
put it, .'We paid a big price for those 
declines. Those young Jews never made 
up what they lost.' " (Elkin, 2010, 91
92). In another report, documenting the 
recession of the 1970s, although Bubis 
(2008) does not describe the direct 

I The DeLeT program has tried to recruit and 
prepare certified teachers who care about JDSs 
and their students, and want to grow 
professionally, engage in teacher leadership, and 
ultimately work as agents of change in their 
schools. The program incorporates a residency 
model (borrowed from the medical profession) 
with some university course work, and reflects a 
combination of an innovative alternate route 
program with traditional university-based teacher 
preparation. 

impact on JDSs, he clarifies the overall 
negative impact it had on the Jewish 
community as a whole. 

"[Ellen] Witman (1984) documented 
how synagogues, JCC's, and 
schools ... were unable to respond... 
She estimated that as many as 
700,000 or 13 to 15 percent of the 
total American Jewish population, 
were poor or near poor. Jewish 
family agencies corroborated the 
trends, reporting increased caseloads, 
while synagogues and centers 
reported a drop in memberships and 
increased requests for scholarships" 
(Meir and Hostein, 1992). (Bubis, 
2008, 10). 

It is time to have an informed discussion 
about the impact of the current recession 
on JDSs that goes beyond personal 
experiences and anecdotal evidence. To 
advance that goal, this paper raises the 
following questions: 

(a) In general, what has been the 
impact of the current economic recession 
on JDSs? 

(b) SpecifIcally, what do JDS 
teachers tell us about the impact of the 
economic recession on their schools and 
classroom? 

Data and method 

This study used several search 
engines to find out what types of data 
were generated about JDSs and the 
economic recession in the last three 
years by Jewish associations, 
foundations and federations, as well as 
by local and Jewish newspapers and 
academic scholars. First, we conducted a 
Google search of the terms "Jewish day 
school" and "recession" and "teacher," 
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which yielded 1170 results with many 
anecdotal reports published by Jewish 
and local newspapers, and sizable 
number of irrelevant texts (I scanned the 
search results of the first seven pages to 
get a general sense of the data). I then 
used the Google Scholal advanced 
search option to conduct a search for the 
terms "Jewish day school" and 
"recession" and "teacher" (throughout 
the whole text rather than title alone) 
from 2008 to 2011, which yielded 21 
results (none of which discussed or 
reported on JDSs and the current 
economic recession). A more traditional 
search through Academic Search 
Premier using the term "Jewish day 
schoo lis" yielded 46/26 results 
respectively (two relevant non-empirical 
works of commentary were identified 
among them).3 

The second data set utilizes data 
collected by the DeLeT Longitudinal 
Project at the Mandel Center for Studies 
in Jewish Education at Brandeis 
University. The project tracks DeLeT 
students and alumni from the time they 
enter the program and throughout their 
careers in order to understand their 
background, motivations, commitments 
to teaching and Jewish education, school 
context, and career trajectories. The 

2 A few recent studies have suggested that 
Google Scholar is relatively reliable in 
estimating the impact of journal articles in 
education when compared with the more 
traditional Web of Science and Scopus (e.g., Jan 
van Aaist, 20 I 0). 
3 When I used the terms "Jewish day schools," 
"teacher," and/or "recession" I did not receive 
any result. Thus, I decided to broaden the search 
only using the terms "Jewish day school/s." The 
relatively small number of search results allowed 
me to review all the JDSs related items and 
confirm that except of the two relevant items the 
terms "recession" and "teacher" were reliable 
and were not replaced by other terms. 

study surveyed alumni from cohorts one 
to six (2003-2008) from the program's 
two sites at Brandeis University and 
HUC-HR. Seventy-eight surveys were 
filled out online through 
surveymonkey.com, representing a 88% 
response rate. 

The impact of the economic recession 
on JDS stUdent enrollment 

Scanning through the search results 
of Google, particularly during 2009, one 
may note that the tone in most news 
items is of deep concern and uncertainty 
about how the future will unfold and 
whether JDSs will survive the recession. 
For example, the Jewish Daily Forward 
quotes Marc Kramer, executive director 
of RA VSAK (The Jewish Community 
Day School Network), who argued that, 

"The recession has been 
devastating ... this is the 'perfect 
storm' for day schools: Enrollment is 
down, requests for financial aid are 
up, attrition is up, new applications 
are down, donor dollars are down 
and the costs associated with health 
care are up. I know one should never 
say, 'Things couldn't get worse,' but 
it is starting to feel that way." 
(Cohen, 2009) 

National newspapers like USA Today 
described a similar picture of other 
religious schools crumbling under the 
severe pressures of the recession: 

The Association for Christian 
Schools International, which 
represents about 3,800 private 
schools, says enrollment is down 
nationally by nearly 5%. About 200 
Christian schools closed or merged 
in the last academic year, 50 more 
than the year before. The National 
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Catholic Education Association is 
still measuring the toll on its schools, 
but expects grim news from the 
hardest hit states, after years of 
declining enrollment. "Some schools 
that were on the brink - this whole 
recession has just intensified that," 
says Karen Ristau, president of the 
association. (Zoll, 2009) 

In this article, too, Marc Kramer is 
quoted describing some community 
schools as standing on the brink of 
collapse: 

School enrollment at RAVSAK's 
120 Jewish community day schools 
is down by 7% this academic year 
[2009 compared to 2008]. At least 
half a dozen schools closed down in 
2009. A few schools lost as many as 
30% of their students. Many of the 
hundreds of other Jewish day 
schools, which are affiliated with 
Refonn, Conservative and Orthodox 
movements, are also in a financial 
crunch ... 2009-10 will be a "make or 
break" year for Jewish education, 
partly because of the additional 
damage to endowments and donors 
from Bernard Madoffs colossal 
fraud. Overall, U.S. Jewish groups 
are estimated to have lost about one
quarter of their wealth. "It's going to 
be painful," Kramer says. "There 
will be some losses. "(Zoll, 2009) 

The reports, which try to describe the 
macro trends in the field, were 
accompanied by numerous stories from 
California, Florida, New Jersey, and 
New York about individual JDSs that 
were forced to close down after their 
enrollment and donations decreased and 
the schools were unable to find 
alternative sources of revenues to 
balance their budgets. 

All the while, the media also 
illuminated and celebrated the few cases 
of success, where JDSs, despite the hard 
times, retained a steady enrollment 
and/or brought new substantial gifts. For 
example, the case of Gann Academy, 
which received $12.25 million, attracted 
nationwide attention from the news 
media and blogosphere (e.g., Rakowsky, 
2009). 

Besides the success and failure 
stories, there has been extensive 
coverage of "average" JDSs and their 
struggle to keep afloat. I bring some 
examples below to illustrate how the 
Boston area JDSs tried to cope with the 
recession, since most of the Brandeis 
DeLeT teachers teach in these schools. 
Most Boston area JDSs were described 
in the media as being in urgent need of 
more funding. Here are a few 
illustrations: 

At the Rashi School, in Newton, 
fund-raisers are going back to 
donors, asking for additional help to 
provide scholarships to families hurt 
by the economic downturn. 
Kindergarten enrollment is rising but 
so are requests for help. "We're 
definitely seeing an increased need, 
even among existing families who 
haven't required aid before," said 
Adrienne Frechter, admissions 
director at Rashi ... [ where] a third of 
the students receive financial aid ... 
Arnold Zar-Kessler, the head of 
school at Solomon Schechter Day 
School, said his school is seeking to 
increase its funds for financial aid by 
15 to 20 percent next year. .. Jane 
Taubenfeld Cohen, the head of 
school at South Area Solomon 
Schechter Day School in Norwood, 
said administrators there are visiting 
some family homes, urging people to 
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apply for financial aid rather than 
withdraw students; she said raising 
financial aid has become such a 
priority that when two staffers 
married one another this year they 
decided to ask their wedding guests 
to donate to the school's scholarship 
fund. (Paulson, 2009) 

One year later, Lisa Wallack from 
Boston's Combined Jewish 
Philanthropies (CJP) was quoted on the 
federation's website as saying that: 

In general [in the Boston area], 
enrollment has stayed flat or 
increased slightly. I think that shows 
that the schools are weathering the 
crisis. Even in harsh economic times, 
the value of a day school education 
is so great that families make it a 
priority. (CJP, 2010)4 

A recent survey of IDS enrollment 
data by Marvin Schick reinforces this 
last statement suggesting that overall 
student enrollment in 2010 as compared 
to 2009 has stabilized. Community and 
Reform schools contracted by 0.70%, 
while the Conservative Solomon 
Schechter schools, constituting a third of 
the non-Orthodox liberal day schools, 
continued to suffer heavy loses at an 
annual rate of 4.80% (eJewish 
philanthropy, 2010). 

I will conclude this section with a 
few brief thoughts about the ways 
traditional and non-traditional news 
media have reported on the impact of the 

4 Note, that in Boston, as in a few other big 
cities, families' commitment to JDSs was also 
helped by an emergency $11 million pledge of 
the Jim Joseph Foundation (CJP received $2 
million of the total) targeted to offer financial aid 
to Jewish families seeking to send their offspring 
to JDSs and camps. 

recession on JDSs. This reporting is 
significant because it has the potential to 
frame the ways various constituencies 
and individuals think about problems 
and how they are inclined to solve them. 
I base my remarks on reading hundreds 
of news articles, blogs, and Jewish 
websites, but not on a systematic 
analysis of the data. 

It seems to me that, in this important 
discussion over the future of JDSs, 
Jewish federations, philanthropists, and 
school leaders and administrators are the 
ones who get to frame the discussion, 
identify the problems, and offer the 
solutions. Missing from this discussion 
are parents and particularly teachers, two 
groups who have important stakes in 
schools, but are largely disregarded in 
the coverage. The media shapes this type 
of coverage by seeking information from 
institutional agents who hold high 
administrative offices and as such are 
considered more reliable (e.g., Tamir & 
Davidson, 20 II). This dependency of 
the media on institutional sources also 
means that what the public know about 
JDSs might be a softer version of reality, 
which does not necessarily reveal all the 
problematic aspects or implications 
associated with implementing a plan for 
strict budget cuts. Another contributing 
factor to this "softer" representation of 
problems is the fact that JDSs are often 
fiercely competing for resources, and 
consequently are reluctant to share data 
in public due to a fear of appearing 
weaker, which might lead to reduced 
enrollments and donations, further 
exacerbating their financial problems. 

In the following section we present a 
more detailed and comprehensive picture 
of the scope, nature, and especially 
impact of the budget cuts that were 
implemented during 20 I 0, as perceived 
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and reported to us by teachers who teach 
in more than 30 JDSs, primarily in 
Boston, Los Angeles, and New York, 
but also in cities like, Toronto, San 
Francisco, and New Orleans. 

What do DeLeT teachers tell us about 
the impact of the recession on their 
schools and classrooms? 

Limited as it is, the news coverage 
nevertheless reflects a real problem~~that 
is, the economic recession has had direct 
impact on JDSs. As unemployment, job 
insecurity, and foreclosure rates 
increased across the country, many 
families started rethinking their spending 
habits. Many decided that they could no 
longer afford private education. In 
addition, long time benefactors of JDSs 
who lost substantial amounts of wealth 
became increasingly reluctant to offer 
what they used to give in the past. As a 
result, many schools were forced to 
make hard choices about cuts and future 
spending. We discuss below an 
illustration of the impact of these 
decisions on JDS teachers. 

Figure 1: Impact of the economic 
recession on IDS teachers 

As can be seen, the three most 
prevalent approaches to cut budget 
deficits were to implement a salary 
freeze (reported by 27 teachers), make 
budget cuts across the board (24 
teachers), and fire staff and teachers (20 
teachers). Also notable are 8 teachers 
who reported on working longer hours 
for the same salary, and 6 teachers who 
reported on deterioration of esprit de 
corps in their school, as a result of 
growing concerns about their school's 
capacity to survive the downturn. 

In addition to school~related effects, 
I also asked teachers to what extent if at 
all have they felt the impact of the 
recession on their own classroom 
instruction. Here I was trying to test the 
validity of JDSs' statements, which 
usually try to represent budget cuts as 
necessary steps that might be painful but 
are not harmful to the quality of 
instruction and student learning. The 
findings suggest that some cuts, like 
asking teachers to cut back on their 
classroom activities and materials, 
probably do not represent a grave threat 
to teacher instruction. Nevertheless, 
other cuts, which included "eliminating 
special ed," "eliminating PD 
(Professional Development)," and 
"increasing class size" seem to have 
potentially more serious implications for 
the quality of instruction. Few teachers 
(about 5%) reported that although 
enrollment was down in their classroom, 
the school decided to open with the same 
number of teachers and in doing so 
lowered the ratio of students per teacher 
in the schooL 
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Figure 2: Budget cuts affecting the 
classroom 
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Next, I divided the open comments 
of teachers into three groups: 1) those 
who did not experience negative impact 
of the recession on their class (e.g., "Not 
at all. I haven't been denied any 
materials, supplies or field trips for my 
classes"; (2) those who experienced 
minor negative impact of the recession 
on their classroom (e.g., "less money 
available for special programs and 
reimbursements," "less money for 
classroom materials"), and 3) those who 
experienced significant negative impact 
of the recession on their classes. DeLeT 
teachers were divided roughly equally 
between the three categories. 

The latter group of teachers was 
naturally the most articulate about the 
impact of the recession on their 
classrooms and schools. For example 
one of the teachers noted, 

"I have taken on extra duties and am 
sometimes spread thin due to the 
number of responsibilities I hold. 
Additionally, because of extra duties, 
it is difficult to find time for 
planning and collaboration with 
other colleagues, not to mention to 

plan for special needs in each class." 

A second teacher noted: "I am more 
stressed. Working more hours and 
complaining less." A third teacher 
offered a dire account of the situation in 
her school: 

"We have had budget cuts and 
layoffs as well as enrollment 
decrease. Last year they cut about 15 
assistant teachers/auxiliary staff to 
make the school more efficient. 
Consequently, teachers have taken 
on a larger burden of the work and 
our salaries were frozen from last 
year... Further, I was the inclusion 
teacher in [XJst grade and they got 
rid of the inclusion program 
(amazing special ed support 
program) and now I am the [XJst 
grade teacher with no extra support 
for students in need." 

Figure 3: Summarizing recession effects 
on teachers' classrooms 

The RttJJ.Ion h.td no tfftct TM tKthioJlI'lla 1t"1. Tht! rlQllAlolI had. ""jOt 
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Conclusions 

No empirical research is available on 
the impact of the economic recession on 
JDSs. Jewish federations, school 
associations, and foundations collect 
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basic data regarding student enrollment 
and school finances. These data can help 
identify key financial trends, which are 
critical to the survival of schools, yet 
they fall short of providing a nuanced 
picture of the impact of falling 
enrollments and budget cuts on a 
school's work and learning 
environments, as well as the staffs 
satisfaction and motivation to continue 
teaching. In the absence of such 
empirical research, the media fills this 
niche with news about enrollment and 
donation levels (supplemented by 
sketchy reporting based primarily on 
conversations with school heads). 

In this paper, we began to explore 
the impact of the recession on liberal 
non-Orthodox JDSs by tapping into an 
alternative source of information: DeLeT 
teachers in more than 30 schools. The 
teachers were asked to layout the impact 
of the recession on their schools as a 
whole, and on their own practice as 
classroom instructors. The picture 
revealed differs from the one often 
portrayed in the news (often focusing on 
enrollments and gifts in either failing or 
extremely successful schools). Instead, 
the data in this paper shed light on the 
struggles of teachers and schools to 
make hard choices in hard times despite 
a significant loss of revenues, and the 
implications of these choices for the 
schools' learning environments. 

The signs suggest that, for the most 
part, JDSs have so far managed to 
survive the current recession. In 2010 
enrolments have stabilized and only a 
handful of schools was forced to close 
down, but most that remain intact 
sustained significant loss of revenues 
and enrollments (which have occurred 
primarily during 2009). Nevertheless, 
this paper suggests that in order to 

understand better the impact of the 
recession, we also ought to be looking 
beyond these basic indicators. Saving a 
school from closing is just a first step in 
making a JDS a place where Jewish 
parents would like to send their children, 
and where good teachers would like to 
work. In almost a third of the JDSs 
represented in this study, teachers 
reported serious problems that may 
challenge the core mission of providing 
high quality of instruction and support 
for learning. These deficits are a cause of 
concern for everyone who would like to 
see JDSs flourish. 

In the absence of immediate action, 
many JDSs may lose the best and 
brightest teachers that they have on staff. 
Teachers who have better alternatives, 
like the DeLeT teachers who are 
included in this study and hold a state 
licensure, may move to better JDSs or 
public schools or leave teaching all 
together, resembling the ongoing exodus 
of the more academically skilled 
teachers from hard-to-staffurban schools 
to lucrative professions or to schools in 
affluent suburbs (Boyd, Lankford, Loeb, 
& Wyckoff, 2005; Henke, Chen, & Geis, 
2000; Rockoff, 2004). We have already 
seen early signs of this trend among 
some DeLeT teachers, who have left 
teaching or moved to public schools or 
JDSs that offer better salaries and work 
environment. For example, one former 
teacher noted, that 

my last teaching job offered me 
$29k:/yr. I left the teaching 
profession and have been working in 
educational sales [making almost 
twice the money]. I had to seek an 
alternative career path to support 
myself. 

Another DeLeT teacher who was not 
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satisfied with salary reductions at her 
. school and decided to move to another 
school reports: 

I switched schools because of budget 
cuts and salary reductions. The day 
school where I am currently working 
does not appear to be directly hurting 
from the economy. I don't feel it in a 
tangible sense. 

Teacher attrition is not a new 
problem and has been acknowledged as 
a looming threat to the field (see: Ben 
Avie & Kress, 2008; Gamoran et al., 
1998; Tamir, 2010; Tamir et aI., 2010; 
Tamir & Magidin de Kramer, 2011). Yet 
the receSSIOn and budget cuts 
implemented by many JDSs may 
exacerbate factors like poor 
compensation and working conditions, 
which have been identified in the past as 
potential problems, making them a more 
potent threat to teacher attrition in JOSs. 

JDSs need to walk a very fine line. 
In hard times, they need to survive 
financially and implement budget cuts, 
but at the same time they constantly run 
the risk of crossing the line and 
alienating both their faculty and parents, 
who might view some of the changes as 
creating unacceptable work and/or 
learning environments. The teacher 
reports in this study confirm that this 
line has already been crossed at least 
occasionally, particularly when schools 
fired key personnel and increased 
workloads, which further undermined 
teachers' professionalism as well as the 
school commitments to smaller 
classrooms and support for special 
education students. 

Understanding the specific impacts 
of budget cuts on teaching and learning 
in JDSs can help school leaders be more 

deliberate about their choices and help 
other stakeholders be more aware of the 
implications of those choices, which go 
beyond the statistics routinely covered in 
the Jewish and mainstream media. 
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JData Revealed: A Tale of Four Cities 

Four communities that have adopted JData as their platform for data collection in 2011-12 also 
gathered 2010-11 information so that this past year now serves as their baseline for future 
years. These communities-Los Angeles, Boston, Miami, Seattle-are located in the four 
corners of the country and represent communities of different sizes in terms of both popuLation 
and institutions. For the first time, community-leveL data on day schooLs are availabLe in a 
format that enables us to compare key indicators across communities. 

Size 

TabLe 3 shows three measures of size: Jewish population of the metropoLitan area, number of 
day schooLs in the community, and total number of students attending these schooLs. NotabLy, 
the Miami area has half the Jewish popuLation of Boston but twice as many children receiving 
day schooL education. 

Table 3: A Tale of Four Cities 

COMMUNITY 

Los AngeLes 

Boston 

Miami 

Seattle 

TOTAL 

OF SCHOOLS TOTAL ENROLLMENT 

49 10,698 

13 2,947 

21 6,427 

7 812 

90 20,884 

Retrieved September 7,2011 from https:llwww.jdata.com 

TabLe 4 shows the size of the day school world in each of the four communities in terms of totaL 
operating expenses in 2010-11. These numbers should be considered minimum estimates as not 
all schooLs provided financial information. Regardless of response rate, los Angeles is the 
largest system, representing a $155 million plus enterprise. 

Table 4: Total Operating Expenses by Community 

I 

COMMUNITY SUM 

los Angeles 36 $154,885,267 
, 
f Boston 11 $56,048,785 
I "~M"'~ " rMiami 11 $61,996,002 

r~i~ttle 6 $13,651,017 

MINIMUM MAXIMUM MEAN 

$673,160 19,980,800 $4,302,368 

$842,000 $12,200,000 $5,095,344 

$795,082 $14,658,744 

$856,690 $4,439,008 $2,275,169 

Retrieved September 7,2011 from https://www.jdata.com 

Denomination 

These communities reflect the national data in terms of the predominance of the Orthodox 
schools, which account for at least half of the schools in each of the four communities (Table 5). 

http:https://www.jdata.com
http:https:llwww.jdata.com


Table 5: Schools' Denominational Identification by Community 

DENOMINATIONAL IDENTIFICATION 

Other 

Pluralist/Trans-denominational 

Community 

Reform 

Conservative 

Orthodox 

TOTAL 

LOS ANGELES 

o 
5 

6 

28 

49 

BOSTON 

0 

MIAMI SEATTLE 


3 
 2 

0 0 

0 0 

2 

5 

11 

21 

Retrieved September 7, 2011 from https:llwww.jdata.com 

The denominational breakout in these communities says much about life outside of New York. 
Nationwide, but with especially large numbers in the New York-New Jersey area, the Orthodox 
are educating over 80% of the day school population. In Boston, LA, and Miami, in contrast, this 
number is less than 50%. The Conservative schools nationwide have relatively small market 
share, but in these communities they are serving between 22% and 29% of the students. (See 
Table 6.) 

Table 6: Percentage of Students by School Denomination by Community 

DENOMINATIONAL IDENTIFICATION MIAMI SEATTLE 

Orthodox 46% 47% ' 62% 

Conservative 26% 

Pluralist/Trans -denominational 7% 

Other 38% 

Reform 10% 

Community 2% 11% 

TOTAL 100% 100% 100% 100% 

Retrieved September 7, 2011 from https:llwww.jdata.com 

Institutional Size and Cost 

On average Miami's schools have the largest enrollments, about a third larger than either Los 
Angeles or Boston. Seattle's schools, on average, are the smallest, not only as compared with 
the three communities in this analysis but also in comparison to national numbers. At the same 
time, the average cost per student in Miami is significantly lower than in the other three 
communities. Although national cost estimates are based on a limited number of schools 
providing such information in 2010-11, Miami's average cost per pupil also appears relatively 
low in this broader comparison. (See Table 7.) 

Table 7: Average Enrollment and Cost per Student by Community 

NUMBER OF 
AVERGAE

NUMBER OF AVERAGE 
OPERATING COSTCOMMUNITY 

http:https:llwww.jdata.com
http:https:llwww.jdata.com


Los Angeles 

Boston 

Miami 

Seattle 

SCHOOLS 

48 

13 

19 

7 

839 

ENROLLMENT 
PER PUPIL 

$16,974 

11 $17,905 

11 $13,783 

$17,626 

$16,657 

Retrieved September 7, 2011 from https:llwww.jdata.com 

Schools often have complex tuition structures, with different pricing for different grades and 
programs. According to the information in JData, tuition increases stepwise from elementary, to 
middle, to high school. In order to compare tuition across schools and communities, JData asked 
for the maximum tuition in the school in 2010-11. Beginning in 2011-12, JData is collecting 
tuition information by grade. 

TabLe 8 shows the average maximum tuition for the day schools in each of the four cities. Miami, 
with the highest average enrollment and the lowest operating cost per pupil, aLso has the 
lowest tuition. These indicators are likely interdependent to some degree. 

Table 8: Average Maximum Tuition by Community 

COMMUNITY 

Los Angeles 

Boston 

Miami 

Seattle 

NATIONAL 

NUMBER OF 
SCHOOLS 

1 

48 

MAXIMUM 
TUITION 

Retrieved September 7, 2011 from https:! Iwww.jdata.com 

In general in these four communities, Lowest tuition is found in the Orthodox schooLs. National 
data, based on approximately 100 schools, shows the Orthodox schooLs to also have the lowest 
average operating costs and the lowest costs per student of any type of day school. 

FinanciaL assistance information is available for most of the day schools in Boston and Los 
Angeles (Table 9). In Boston, over $15 million in financial aid was awarded in 2010-11. In LA, 
the amount approaches $38 million. The range across individual schools is great. In Los Angeles, 
for example, it ranges from a low of $38,755 to a high of about $4.57 million. 

Table 9: Financial Assistance Distributed 

COMMUNITY 

Boston 

Los Angeles 

NUMBER OF 
SCHOOLS 

MINIMUM AVERAGESUM 

$1,287,67712 $15,452,128 $123,000 

$1,046,35436 $37,668,726 $38,755 

Retrieved September 7, 2011 from https:llwww.jdata.com 
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Looking at the 63 schools nationwide for which we have financial assistance data, it appears 
that the lowest average amount awarded is in the Reform schools. On average, these schools 
are spending half of what is being spent by the Conservative schools and a th'ird of what is 
being spent by the Orthodox schools on financial aid. This finding is derived from a limited 
number of cases and should be taken as suggestive only. 

'Sheskin, I. & Dashefsky, A. (2010). Jewish Population in the United States, 2010. Storrs, CT: University of Connecticut, Berman 
Institute-North American Jewish Data Bank 

.IData is operated by Brandeis University with generous support from the Jim Joseph Foundation 



DAY SCHOOL AFFORDABILITY; Why Does it Cost So Much? 

by Rabbi Eliyahu D. Teitz August 11,2011 

Why does it cost so much to educate a Jewish child? 

The single largest element of any school budget is compensation. Salaries and fringe benefits eat up 
75-80%, and sometimes more, of most school budgets. Reduce that line item and the cost of 
education falls. The only problem is that it's not so easy to do. 

Salaries are set by the market and maintaining a top quality staff, which is now seen, more than any 
other factor, as the surest way to student success (more than class size, more than equipment, more 
than anything else), is very costly, because other schools will offer what might be considered 
outrageous sums to lure those staff members away. Could a school let its superstars go to other 
institutions? Certainly. But then it would not be the same school, and might not see the same 
success. And then parents will feel the education is not up to their expected standard and will go 
elsewhere. And thus starts a vicious downward spiral. 

The need for excellent teachers also argues against going into the nearest kollel and pulling the first 3 
guys off the bench. We want teachers who want to teach, not who need a job and have no 
marketable skills so they go into teaching, which they often can't do either. That was the mistake of 
Jewish education years ago; we can not and must not repeat it. But people who choose to go into 
teaching and who will be really qualified are also probably qualified to go into many other 
professions. And they will not choose education if the compensation isn't reasonable. 

And while teacher excellence is the single most important factor in student achievement, it is not the 
only one. Class size does play an important role too. Will increasing class size from 18 to 27 cut 
stafflng needs? Will it impact on instruction? Definitely. Will it be a significant change? That 
depends on the teacher and the students. If there is a critical mass of students with more than 
average needs, and a teacher with only slightly better than average skills, then one might see a 
dramatic change in instruction. Will parents still send their children to your school? Don't bet your 
life savings on it. 

There is another factor as well which militates against increasing class size. A school that separates 
genders might not have the student population to increase class sizes. In our school, that is an 
important factor. The way to reduce costs is to fill "empty" seats. Very few schools run at capacity. 
The closer a school approaches that number, the wider the pool of parents, the more stable the 
costs remain because increases are divided out over a larger parent body. (This one point, empty 
seats, can be the topic of other articles: the advent of unnecessary schools in certain geographic 
areas, and the allocation of scholarship funds.) 

All of this does not mean a school must keep its entire staff every year. And in fact, most schools do 
see annual shifts. But for a school to maintain a basically consistent educational product, it must 
have faculty stability, which means that salaries will creep up inexorably. 

There is a point, though, where the expectation of an annual increase is not reasonable. Some 
teachers, especially Limudei Kodesh teachers, are reaching that level. We have to realize that many 



parents do not earn six-figure salaries. Teachers, in my mind, should not either. Administrative 
salaries are another topic altogether, though even there unrealistic expectations of remuneration 
abound. 

Another leading expense driver is "special education." Forty years ago I had a classmate, Billy. Billy 
was one of those kids who would wander around the room, sometimes looking at other kids 
working, other times sticking his head out the window to look at the birds in the tree. Today, we 
educate Billy. And that costs a lot of money. At JEC we spend nearly $1.5 million, 12% of our 
budget, on "resource room" alone. 

Forty years ago we didn't have social workers in our school. We have 3 now, as well as other 
guidance staff. The world has gotten much more complex than when we were kids growing up. And 
our children are bombarded with influences 24 hours a day, many of which we are not even aware 
exist. We might have grown impervious to it but our children look at advertising and soak up 
cultural messages. Online and out in the world. It makes no difference. And if we delude ourselves 
into thinking for even one minute that we can build a safe ghetto for them, we are sadly mistaken. 
Look how many teenagers are at-risk in right wing communities. Or beyond at-risk and are already 
deep in trouble. And I mention right- wing communities only because they have a different 
approach to protecting their youth, and still it fails. The more center-of-the-road communities have 
the same problems. And that is why public school simply can not be an option. If having children in 
a protective, nurturing religious environment is not enough to safeguard them from influences we 
would rather not impact on their lives, how much more so the total free-for-all of public education. 
I'm not even talking about the quality of education; I'm talking about the socially-accepted 
behaviors, the talk, the sexuality, the culture. The fix to the day school system must come from 
within, not by dropping out 

"Nice" to haves and "Need" to haves: 

This is a challenge every school faces. What do we consider necessary and what is an extra? Do we 
cut our sports teams or do we have an outlet where the non-academically inclined students can find 
an area in which to have satisfaction in school? It's not an easy answer. Our institutional philosophy 
is that we want each student to feel good about coming to school. Sometimes, the only carrot is the 
basketball court, or the music room or the art studio. Can we cut those classes? Yes. Will it save us a 
lot of money? Not enough to significantly impact the bottom line. Will it make a percentage of our 
students miserable? Yes. Will they act out in class because they don't have an outlet? Possibly yes. 
Cost-benefit analysis: which is worth more? We feel that a smooth running school with reasonably 
happy students is worth it. And so do those parents whose children fall into those groups, just as the 
parents with children with extra needs feel that all the resource facilities we have are not enough and 
we should increase that area of our offerings. As a parent told me recently, in assessing the tuition 
problem, everyone's attitude is "Everything in school is superfluous, unless my child needs it." 

Do we need computers in every classroom? Yes. Do they have to be the latest models? No. But a 
school does need to keep technologically up-to-date. Smart boards are not seen by many parents as a 
luxury any more. A lot of spending, especially technology, is driven by parental expectation. This is 
how they perceive the school to which they send their children should look. And we have to 
respond to those expectations. All of this equipment (in our school we have nearly 200 computers 
[in classrooms, offices, dedicated labs and rolling carts], a fully redundant network that connects two 
campuses [so if one campus's server goes down we can piggy back on the other] which contains 



many pieces of equipment, VolP [voice over IP telephones through the computer network], 50 
smart boards [with another 10~15 on the way via a donor]) really needs at least two full-time 
employees to manage. And whether you believe it or not, ours is not an extremely high~end set up. 
This is what we need to have in place to put internet access into each classroom. 

There are limits, though. We will not offer deep-sea diving as an elective even if parents think it is 
crucial to their children's survival in the business world. You have to learn how to work with sharks 
after all. But there are certainly reasonable expectations, especially ones we as a school were already 
considering, that have to be weighed very carefully. And during challenging financial times those 
expenditures are put off. 

Are there some outings and excursions that can be dropped? Yes. But ask your children who have 
already graduated what they remember most from their years in school and don't be surprised if 
academics is not in the top 10. Informal education is a crucial addition to the toollut of any school, 
but it too comes at a cost. 

This does not means we should not look exceptionally closely at all costs. And it does not mean that 
many small savings don't add up to big savings. All of this is true, and if all schools agreed to forego 
these types of activities there would be some savings. But parents often do not make the choice of 
where their high school age children go to schooL The students do. And if one school offers trips 
and the other doesn't, guess where the IUds will go? 

Which brings me to a very important point: competition. 

Schools compete with each other. And if we do not offer the same activities as a competing school, 
we will lose students. And the savings would not have been significant enough to make a noticeable 
long-term difference. And with reduced student population comes increased tuition on the 
remaining families to cover the lost tuitions. And we're back to our vicious downward spiraL 

Schools in less Jewishly-dense populated area, while not fighting competition from other day 
schools, do nonetheless compete against independent schools and public schools. And even those 
families who are firmly committed to Jewish education still need their children in a nurturing Jewish 
environment, inside and outside of schooL One could argue that this should be the purview of the 
shuls and not the schools. True enough, but it would only transfer the cost. 

On administrators: 

Much of the latest round of tuition crisis chatter has revolved around the perception of bloated 
academic administrative staffIng in our schools. Where once upon a time one or two administrators 
could handle a school of 400 or more, we now see multiple layers of administrative personnel: 
deans, heads of school, principals, associate and assistant principals, coordinators of every type, 
division heads, etc. I will not lie and claim that every administrator in every school is needed. But 
there is more need than people would like to admit. 

If a principal of a school of 400 children gave each child 5 minutes of consideration each week, 
whether in a face-to-face conversation, or a discussion with a teacher about the student, or reviewing 
test scores and report card grades, the total time over the course of that week would be 2000 
minutes, or 33 hours and 20 minutes; basically, a full time job. Just giving each student only 5 



minutes a week. Compound that with other administrative responsibilities, including talking to the 
parents of said children (and the expectation that an administrator respond within 10 minutes of a 
parental request), meeting with others in the school about unrelated, though equally pressing 
matters, and a modicum of professional development and it is not hard to see why at least two 
people are needed. Add to that recruitment responsibilities, board responsibilities, and bathroom 
and lunch breaks and suddenly there are more people involved. 

The next piece of the administrative puzzle is a difficult one for parents to accept. If a school is 
structured so that Limudei Kodesh are all in the morning (as a way of showing the primacy of Torah 
in our lives) and General Studies are all in the afternoon (or vice versa), then it is only possible to 
offer either type of teacher a full-time job if he or she can cross-over the curricular divide. Most can 
not. So how can we attract top quality teachers for only a half-day's work? For the general side of 
the ledger, we often find public school teachers and administrators who are looking to supplement 
their income. But for Kodesh that solution does not really exist. Yes, there are some shul rabbis 
looking to supplement their rabbinic salaries, more out of necessity than anything else. But not every 
shul rabbi makes a good classroom teacher. Nor is every shul rabbi interested in teaching 6th grade 
Navi, to boys or to girls. 

So, in order to attract and keep top quality teachers, full-time jobs must be created for them. And 
from that necessity was born the coordinator. Not an administrator, but something beyond just the 
classroom instructor; more pay, but not at an administrator's level. And hiring one person to do the 
myriad tasks of the coordinators won't really be that much less expensive, plus it would not address 
the attraction and retention issue. 

Does a school run better with levels of administrative oversight? If the administrators have clearly 
defined roles, and clear lines of communication, then a certain amount of direct administrative 
oversight of different areas of the school's functions is certainly beneficial. However, when budgets 
are tight, as they are now, those mid-level jobs have to be redistributed and positions have to be 
eliminated. 

And this opens a totally different area of school budgeting, and that is finding savings. But that really 
is beyond the scope of this already lengthy post, so I will have to leave it for another time if there is 
interest. 

Rabbi Eliyahu D. Teitz is the Associate Head of School of the Jewish Educational Center 
GEC) in Elizabeth, NJ. 



Published on The Jewish Week (http://www.thejewishweek.com) 
Horne> New Ways To TackleThe Day School Tuition Crunch 

New Ways To TackleThe Day School Tuition 
Crunch 

Deborah J oselow 

Tuesday, November 15, 2011 
Deborah Joselow 
Special To The Jewish Week 

The economic downturn of2008 revealed the existence ofmany cracks in our local and national 
systems. In the Jewish community, one of the most prominent conversations to emerge out of the 
seismic shifts in the markets was the affordability of Jewish life in general and ofday school 
education in particular. 

In truth full-time Jewish education has never been a self-sustaining enterprise. In day schools for 
example, even families who pay full tuition are getting a subsidy. At one point the national 
average for the difference between full-tuition payment and the cost ofeducating a single child 
was $5,000. For Jewish educators in the day school world, the spotlight on affordability is 
welcome. It has been a struggle since the beginning of the modem day school movement. And it 
is a struggle that UJA-Federation ofNew York has and will continue to accept as part of our 
communal responsibilities. 
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UJA-Federation has been investing in Jewish education for decades. The organization is deeply 
committed to a three-fold mission believing that a community can only thrive with equal 
measures of compassion, concern and inspiration. The New York area is home to 60 percent of 
all day school students in North America; 115,000 children attend more than 240 different day 
schools and yeshivot throughout the City, Long Island and Westchester. Tuitions vary widely but 
no school in any location doesn't struggle to finance the real cost of education. 

Over the years UJA-Federation's investments in Jewish education have taken different forms. 
Since 1979, for example, along with the Gruss Life Monument Foundation, we have provided 
educators with subsidies for the cost of medical insurance. More recently, we have developed a 
rich array of professional development programs for educators at every tier of the day school 
system recognizing that the excellence of our day schools is fundamental. The new energy in the 
affordability discussion has provided us with the opportunity to re-evaluate our strategies and 
intensify our efforts to make day schools both excellent and accessible. 

Our newest efforts recognize that ultimately philanthropy alone will not solve the problem of 
affordable day schools. There are many important resources and relationships that must be 
developed if we want the enterprise to survive and flourish. To that end we have recently added a 
professional to our Government Relations Department, which for almost 50 years has focused on 
accessing support for our human services agencies. This professional has responsibilities 
exclusively devoted to Jewish day schools. One of the critical aspects of this professional's work 
will be in organizing the community of day school families as a unified constituency. Whether in 
Brooklyn or in Nassau, day school families have much in common both in terms of the cost of 
schooling and the concern for the quality of their children's education. Yet our day school 
parents rarely speak with a single voice. 

This position also incorporates a serious legislative agenda. Students in private schools, like 
their peers in public settings, are the beneficiaries of important government dollars dedicated for 
basic educational needs. New York State has long provided funding to all students in any school 
whether religious or sectarian, public or private, for fundamentals like textbooks, transportation, 
testing and special education. Too few of our day schools are adept at accessing money and the 
list of entitlements remains far too short. Beyond the ability to secure and increase educational 
entitlements, an endeavor we share with the Jewish Education Project, this professional will be 
on the leading edge of the conversation about the appropriate relationship between New York 
State and our Jewish schools. UJA-Federation upholds the separation of church-state but 
recognizes that one can embrace the principle while also accepting that the students in our day 
schools can and should be supported in their general educational endeavors. 

There is another equally important plank in our efforts, something also revealed by the fragile 
economy. That is the importance of building for the long-term. Education is full of real-time 
pressures and immediate demands. Every single day our educators set themselves to the 
enormous task of cultivating the hearts, minds and souls of the next generations of the Jewish 
community. Too often this leaves precious little time for planning ahead. Consequently not one 
day school or yeshiva in our area has an appropriately sized endowment, a stable and steady 
income that could potentially be a source for increased scholarships and core support. Through 
our Planned Giving and Endowments Department, UJA-Federation of New York will take a lead 
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role with our day schools in the creation of financial resources for the long-term. With training, 
coaching and monetary incentives, we hope all of our schools will be able to elevate the day-to
daywork while simultaneously building for the future. 

The economic turmoil continues to take a toll in our lives and community. Yet, in all of our 
endeavors, including our support of Jewish education, VJA-Federation is determined to gather 
wisdom and strength so that the lean years will properly prepare us for the feasts that surely are 
ahead. We look forward to current and future students reaping the benefits oftoday's new 
investments in day school education. 

Deborah Joselow is managing director ofthe Commission on Jewish Identity and Renewalfor 
UJA-Federation ofNew York 
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The Great Recession, from which our economy is 
slowly emerging, has raised concerns for many about From the schools' 
the future of day school education beyond the haredi 
sector. In order to provide a framework for considering 
these concerns, I attempt here to provide relevant 

perspective, the 

worry is that 

data and a review of recent trends that are likely to boards will not 
shape day school education going forward. Predicting 
the future is a hazardous business; I will say only that repeat their heroic 

Jewish education is at a crossroads, and our collective work in raising 
actions over the next five years will chart a course for 
the next generation. Energizing the movement, 

increased 

changing the climate of opinion about day schools, and scholarship dollars 
planning their financial sustainability are achievable 
and urgent goals. Instead of predicting the future, we 

in a tough climate. 

need to shape it. 

Enrollment Data 

Dr. Marvin Schick has conducted a census of United States Jewish day school enrollment for The AVI CHAI 
Foundation every five years since 1998/99. His first census found a total of 185,000 day school students in 
the United States from the four-year-old preschool level through twelfth grade. Dr. Schick estimated that 
enrollment had increased by 20,OOO-Hasidic and yeshiva world sectors, reflecting an absolute commitment 
to yeshiva education as well as robust demographic growth. It is said that a new day school class is born 
every week in Lakewood, NJ. 25,000 in the 1990s, with the non-Orthodox day school sector experiencing a 
growth rate of 20%. 

Ten years later, based on information collected during the economic decline, the 2008/09 data showed an 
increase in overall enrollment to 228,000. The primary growth was in the 

Taken together, enrollment in the Modern and Centrist Orthodox sectors was essentially flat from 
1998-2008. Likely, the lack of enrollment growth can be explained at least in part by families lost to a/iyah 
as well as to haredi schools. 

In the non-Orthodox sectors, the decade from 1998-2008 brought an enrollment growth of 5%, with a 
2.5% decline in the five years following 2003/04. The broad trend in this sector is toward growth in the 
Community day schools at the expense of the Solomon Schechter schools. The growth in the Community 
school sector mirrors a larger communal trend, especially among younger Jews, toward cross
denominational institutions. As a result, RAVSAK has become the non-Orthodox network with the largest 
number of affiliated schools. 

At the start of 2009/10, there were great fears, stoked by the news media, that the economic decline would 
bring mass defections from day schools outside of the haredi community. In fact, 2009/10 enrollment data 
collected by Dr. Schick, PEJE, RAVSAK, the Solomon Schechter Association and the Reform day school 
network (PaRDeS) showed an overall decline of 3%, with declines in the non-Orthodox schools and a small 
increase in the Modern and Centrist Orthodox schools. The declines varied by movement, geographic 
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region, as well as school size, with schools with enrollments under 100 suffering the greatest losses. 

Current Concerns 

As we approach the end of the current school year, concern is rising about 2010/11. The economic recovery 
has lagged, the number of day schools that have closed or expect to close for next year continues to grow 
(totaling at least a dozen schools), and blog posts by day school parents indicate anger at high day school 
tuitions and a loss of faith by some in the long-term viability of day school education. From the schools' 
perspective, the worry is that boards will not repeat their heroic work in raising increased scholarship 
dollars in a tough climate. 

The concerns are further heightened by the emergence of Hebrew language charter schools, which are 
public charter schools that focus on Hebrew language as well as some Israel studies. There are currently a 
few such charter schools, in South Florida and Brooklyn, NY. A new Hebrew language charter school is 
expected to open next September in East Brunswick, NJ, and more are being planned with the help of the 
Hebrew Charter School Center. By law, these charter schools cannot offer enrollment preference to Jewish 
students nor teach religious subjects (or any subjects from a religious perspective). In practice, the charter 
schools in Florida and Brooklyn represent different models, with the Florida schools apparently enrolling a 
very high percentage of Jewish families, some of whom see the school as an appealing cost-free alternative 
to a day school even though religious education cannot be provided. The Brooklyn school, with a far larger 
percentage of non-Jewish students and a leadership determined to ensure that teachers do not convey even 
indirect religious messages, is more obviously distinct from a day school. 

There is a larger public perception issue. In the 1990s, as enrollment rose, day schools seized the 
imagination of a previously-uninterested segment of American Jewry, prompted in part by many articles in 
the press about the groundswell of new schools. The fervor has faded among the broader public, though it 
should be noted that some key federation executives seem more committed today than a decade ago to 
ensuring the continuity and affordability of local day schools. Part of the public relations challenge is that 
contemporary culture celebrates innovative/ technology-based, culture-changing businesses and non-profits 
offering distinctively twenty-first century products and business models. By contrast, our day schools 
appear dated, which reduces their attractiveness and strains their budgets. The first important question, 
then, is whether the climate of opinion can be reversed. Can day schools be marketed as symbols of the 
twenty-first century, rather than the twentieth? 

The other important question, with enrollment trending down outside of the Orthodox community, and with 
even some Orthodox families losing confidence in day school affordability, is whether day schools will be 
economically viable propositions. The survival of the day school movement outside of the haredi 
community, and, I believe, of a future energizing core of American Jews who are Jewishly literate, 
religiously engaged and committed to Israel, depends on an affirmative answer to both questions. 

Climate of Opinion: Day Schools in the Twenty-First Century 

In his The Global Achievement Gap, Professor Tony Wagner of Harvard University describes the 
competencies needed by twenty-first century graduates. They are: 

1. Critical thinking and problem solving 
2. Collaboration across networks and leading by influence 
3. Agility and adaptability 
4. Initiative and entrepreneurship 
5. Effective oral and written communication 
6. Accessing and analyzing information 
7. Curiosity and imagination 

As it happens, traditional Torah study at the highest level promotes at least numbers 1, 5, 6 and 7 on this 
list. Talmud Torah is the ultimate "constructivist" scholarly pursuit, as the search for truth in textual 
interpretation rewards curiosity, critical thinking, problem solving, analysis and persuasive communication. 
Unlike math or SCience, there is usually no single correct answer, but neither can it be said that all answers 
are equally possible. Determining the most compelling interpretation of a text and applying it to a 
real-world question demands the skills that will benefit our graduates in college and beyond. Of course, 
many basic textual skills - and a second language - must be mastered before students can authentically 
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become part of the dialogue. A superior Jewish day school will help students gain those skills, as well as, of 
course, the necessary general studies skills, in a child-centered environment that nurtures each child's 
individual skills. Over the past decade, as more money has flowed into day school education, schools have 
improved the kind of practices that correlate with better student learning. I suggest not only to market the 
improvements but to use parents' heady ambitions for their children's future in an ever-changing world as a 
way of attracting them to Jewish education. 

The argument extends beyond instrumental benefits for graduates. Our heritage holds wisdom and values 
that historically shaped Western ideas and have the power to continue to do so in the future. A day school, 
working in partnership with parents, will shape the characters and values of graduates based on the 
enduring truths of the Torah and will graduate students who recognize the importance of the State of Israel 
to the Jews and the Western world. 

So can the climate of opinion be changed? I believe so and have laid out the arguments I would make. 
However, to turn the tide we have to listen attentively to students, graduates and parents to understand 
the aspects of their day schools that they most value. We need new language to market day schools and, by 
turning to our consumers and graduates, we will likely get the best advice, and perhaps even new 
spokespeople, for our cause. 

Marketing v. Reality: Educational Technology 

However, the effort cannot stop with marketing. The arguments resonate only where schools in fact offer 
high quality education that seizes the opportunities of twenty-first century education, including the use of 
technology for differentiated instruction and project work. Twenty-first century culture is new in ways that 
have only recently become startlingly obvious. Students today live in a fully networked world, where 
information that was previously found only in libraries can now be accessed through their cell phones. 
Knowledge in the form of memorization is no longer an obvious need. Texts can be automatically translated 
well enough to reduce language barriers. 

There are also previously-unimagined collaborative opportunities, as was demonstrated last year by an MIT 
team that energized participants from all over and, in just eight hours, won a Department of Defense 
contest to find 10 red weather balloons that had been dispersed across America. More meaningfully, relief 
efforts after the earthquake in Haiti were facilitated by American volunteers using software to map the 
concentrations of victims in various areas. 

Used effectively, technology can motivate students to stretch themselves in new ways and develop skills 
that have obvious real-world application. The converse is also true: in this age of individualism, where 
children expect to be given autonomy and choice, students are less likely to learn if teachers cannot find 
ways to motivate them to drive their own learning. There are some impressive examples of twenty-first 
century education in charter schools such as High Tech High in San Diego and some elite private schools in 
various cities. I recommend Clay Christensen's Disrupting Class for an interesting look at the future promise 
of educational technology. 

My experience is that most day schools have only a few teachers who recognize and exploit technology 
effectively. (I write this with full appreciation that the goals are the development of the skills outlined by 
Wagner in the context of Torah-committed personalities. Technology is but a vehicle in the effort.) The pace 
of incorporation of new pedagogical techniques and technological advances will likely playa role in the 
attractiveness of day schools in the coming years. School leaders should promote educational technology 
initiatives to improve instruction; some technological innovations in Jewish studies may be seen on AVI 
CHAI's experiments in educational technologies blog, available through www.avichai.org.Itis both 
interesting and encouraging that the most-accessed Web 2.0 Jewish educational project, chinuch.org, with over 
1.5 million educational materials downloaded annually, emerges from Torah Umesorah, demonstrating that 
traditional values and new technologies can be effectively married. 

Thinking about the long-range possibilities of educational technology, there are already private and public 
cyber schools in which children receive their full education online. In the best cases, and both the 
technology and pedagogy will improve over time, online learning enables maximum choice and 
differentiated instruction. There is already one example of a yeshiva, Ohev Shalom in Los Angeles, which 
combines in-class Judaic studies with enrollment in an online charter school for general studies. Because 
the children are enrolled in the online public school, which is free, parents pay only for the Judaic classes. 
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Over time, I imagine that we will see a range of experiments that combine "bricks and mortar" and online 
education, some of which might prove interesting and effective. In the long-term, participation in online 
public education would dramatically change the economics of Jewish education. We should encourage 
experimentation in this direction. 

Financial Viability 

Economic viability cannot depend on annual tuition increases that exceed the growth in most families' 
incomes, as was the practice for many schools in the years leading up to the economic collapse. The schools 
will survive only if new revenue sources can be tapped. 

At the top of the list should be government, as the United States alone among the major Jewish population 
centers does not provide meaningful funding to parochial schools. Parochial school parents pay real estate 
taxes that support public schools, and it is only fair that a portion of those tax revenues support the 
education of their children. Similarly, parochial schools relieve the state governments of their constitutional 
obligations (under the constitutions of most states) to provide a general studies education to all students. 
Why shouldn't parochial schools receive funding for helping states to meet their obligations to children? 

Jews have traditionally opposed government funding for parochial schools, on the grounds that our safety 
as a minority religion in America depends on the high wall separating church and state, or that government 
funding would produce dangerous Islamic madrassas. Perhaps the economic crisis will prompt a 
re-evaluation in which the Jewish community unifies behind at least parochial school aid proposals that fall 
within the current boundaries set by the United States Supreme Court. This would include vouchers parents 
could use for any school of their choice. The program that exists in Milwaukee provides $6,500 per 
qualifying student, based on a means test, to the school of the family's choice. A voucher program is of 
greatest benefit to schools with large numbers of students from low income families. However, vouchers 
may not pass muster under many state constitutions and are not now in political favor among most 
politicians in either party. 

Other options are more feasible. In Pennsylvania, corporations receive a 90% credit against state taxes for 
contributions of up to $200,000 to a qualifying scholarship fund. A recent law in Georgia provides a tax 
credit for individuals as well. Schools would benefit considerably by the adoption of, or increase in, tax 
credits, tax deductions and increased reimbursement for services such as transportation, computers, 
nursing and special needs are all within the political and constitutional pale. Based on the Supreme Court
approved Title I precedent, it would seem possible for the state to fund general studies teachers beyond 
remedial education, if they are provided by a third party rather than the parochial school. Financially, the 
provision of general studies teachers would provide a benefit in line with a voucher program. 

Is significant new government funding realistic, once state tax revenues pick up again? In some states, such 
as Georgia and Maryland, progress was or is being made even in challenging times. There is no way of 
concretizing the possible upside, because even day school supporters have not yet meaningfully promoted 
the efforts of the organizations that have led the lobbying for day school funding. A multi-year grass roots 
advocacy effort, coupled with well-placed campaign contributions (think AIPAC) would almost surely yield 
dramatic increases in what government currently offers parochial schools or their children and could 
generate "game changing" government support. 

While government funding should be pursued, there is also a need for day school boards to work on shoring 
up their long-term viability through more sophisticated fundraising techniques such as legacy giving and 
building endowments. Alumni are an untapped resource, as day schools typically lose contact with their 
graduates rather than provide programming and seek funding. Crisis thinking and fundraising is too often 
the norm, while schools ride the good economic times without setting the stage for long-term financial 
success. The Partnership for Excellence in Jewish Education has gathered information and ideas that can 
help schools. In all likelihood, increased fundraising will require greater financial transparency for day 
school budgets, which may also increase confidence in day school management. 

At the same time, lay leaders and educators have begun to seriously examine ways to reduce costs. 
Recognizing that 70-80% of the typical day school's budget is spent on personnel, it is not likely that 
enough savings can be generated solely through joint purchasing and other measures outside of the 
personnel budget. School leaders and thought leaders should creatively examine the educational and 
business models of day school education, seeking maximum educational effectiveness and cost-efficiency. 
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Some have urged "no frills" education; I am opposed to material sacrifices in educational quality and seek 
instead creative solutions that avoid the zero sum game. In some cases, back office mergers may be 
possible (AVI CHAI is already funding three such experiments), and perhaps whole school mergers will be 
needed. Technology might be a factor. Profound re-evaluations that threaten jobs are frightening to 
virtually all stakeholders, which is why the necessary re-examinations rarely happen. Now they must. 

On the positive side, the tough economic times have already led to greater collaborations among most of 
the day school networks, as recently evidenced by the joint conference of PaRDeS, RAVSAK, the Solomon 
Schechter Association and Yeshiva University's Institute for University-School Partnership. Discussions 
about additional collaborations among some of these partners are already underway. Schools can draw 
inspiration from these examples. 

Similarly, both PEJE and The Lookstein Center have pioneered vehicles for the sharing of ideas and 
information among educators and development professionals. Yeshiva University's Institute for University
School Partnership has begun collecting detailed financial information from schools and presenting lay 
boards with their financial information benchmarked against averages of other schools in their 
communities. Knowledge sharing could help unify a decentralized field. 

Conclusion 

Warren Buffet famously said, "You don't know who has been swimming naked until the tide is out." The 
Great Recession has shown that day schools have been swimming naked - unprotected from the financial 
vicissitudes and without a long-term financial plan. The current crisis should cause us to galvanize the 
community and use the collective energy for rebranding day school education, lobbying for government 
funding, generating new philanthropic support, and opening ourselves to the possibility of meaningful 
change in the delivery of education, including through educational technology. We live in interesting and 
rapidly changing times. The opportunity to seize the moment and secure the Jewish future is in our 
collective hands. 
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Paving the Price 01 Jewish Education 


Jewish schools, in partnership with 
Jewish homes, have been responsible 
for the extraordinary and glorious 

continuity ofJewish tradition for almost 
2,000 years. The Talmud in Balla Btltra 

(21a) records that initially children were 
educated only by their fathers, con
demning those without fathers to illiter
acy. Schools began to open regionally, 
serving older children, until Yehoshuah 
ben Gamla, a first-century Kohen 
Gadol, mandated that Jewish schools be 
established in every town to educate 
children from the age of six or seven. In 
America today, Jewish schools are more 
necessary than ever to shape young Jews 
sufficiently dedicated to Torah to with
stand the centrifugal pull of an assimila
tionist American culture. 

The good news is that Jewish day 
schools have been among the strongest 
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growth industries in the American 
Jewish community over the past fifteen 
years, with enrollment up 35 to 40 per
cent since the early 1990s. I 1oday, there 
are over 200,000 students in approxi
mately 760 American day schools. The 
school budgets are estimated to total $2 
billion annually. Philanthropic interest 
in day schools has also grown, resulting 
in new programs of various kinds to 
enhance and grow the field. And yet, 
there is a sense that many schools are at 
the precipice of financial crisis. Too 
often, lay boards struggle to keep 
schools afloat while parents wonder why 
already high tuitions keep rising. 

Financial Concerns 
There is cause for concern about 

the financial future of the day school 
enterprise. To begin with, while there 
are more American day school students 
than ever before, nearly 40 percent of 
the day schools enroll fewer than one 
hundred students.~ These schools, 
which do not benefit from economies 

of scale and have small bases of sup
port, are financially fragile. Some of 
these schools are new and will grow to 
a reasonable size, but others serve 
either cities with small committed 
Jewish populations or niche groups 
within larger communities.3 

Additionally, few day schools have 
endowments or financial reserves, leav
ing both schools and families vulnerable 
to economic downturns that generate 
more demand for scholarship dollars. In 
recent years, the poor economy has 
caused enrollment declines and financial 
crises at a number of schoo1s.4 A/!ytlb, 

too--while highly desirable-creates 
financial challenges by depriving schools 
of students and thus anticipated tuition. 

A further financial pressure, which 
will increase over time as enrollments 
continue to grow, is driven by a serious 
shortage ofJewish studies teachers Out

side of the Chtlreidicommunity. 
Ultimately, developing an adequate sup
ply of teachers will require significantly 
raising salaries and benefits, which 
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teachers deserve in any case but which 
schools will have trouble funding. 5 

Finally, and perhaps most impor
tantly, is the critical need to close the 
gap between schools' operating budgets 
and their incomes from tuition and fees. 
The gap can be as high as 30 to 40 per
cent of the budget.6 Federation fund
ing-totaling over $65 million national

7 
ly in 2003 -helps considerably, but 
school leaders nonetheless scramble on 
an annual basis to raise 10 to 30 percent 
of their schools' budgets.8 For schools in 
less affluent communities, the fundrais
ing challenge is an uncertain proposi
tion every year, and for many schools it 
is a consuming and exhausting task. 

Making Sense of the Figures 
From a parent's perspective the 

ofr-heard question is "Why are day 
schools so expensive?" There are two 
answers. First, they are not-in compar
ison to the cost per student at public 
schools. According to the National 
Education Association, the average 
expense per K-12 public school student 
in the New York Tri-State area in 2003
2004 was $11,750,9 for a curriculum 
that covers only general studies and in a 
system that is large enough to benefit 
from economies of scale. While analo
gous data have not been collected for 
Jewish schools, the average cost per stu
dent in the same geographic area is 
almost certainly comparable or lower 
even though day schools have a longer 
day and require separate general and 
Jewish smdies staffs. 

The other factor to consider is 
how much the community asks from 
the schools. The expectations include 
academic excellence in both Jewish and 
general studies, small classes and a peda
gogy that addresses each child's needs, 
including appropriate services for the 
growing number of smdents with spe
cial needs. Beyond academics, parents 
and community leaders have come to 
recognize the need for schools to both 
inspire passionate Jewish living and pro
tect smdents from social pathologies 
such as eating disorders and alcohol and 
drug abuse. These multiple require
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ments generate a need for hiring a suffi
cient number of talented staff, who 
must be given appropriate support and 
supervision. 

In addition to increased operating 
coSts, enrollment growth has also led to 
hundreds of millions ofdollars of new 
capital costs. Well over one hundred day 
schools have undertaken construction or 
renovation projects over the past five 
years.10 

Tuitions at schools range from 
$5,000 to over $18,000 per student, 
depending on grade level and commu
nityY Annual tuition increases are a 
necessity even if a school does not grow 
or offer new programs: Since at least 70 
percent of the typical day school budget 
covers staff compensation, tuition must 
rise to fund at least cost-of-living 
increases for school personnel. Lay 
boards and school heads often believe 
that the true needs of the schools neces
sitate even higher tuitions-to attract 
better or specialized staff, to improve or 

maintain facilities or to more effectively 
serve special needs students. 12 However, 
mition increases are limited by concerns 
about affordability. No doubt efficien
cies could be achieved in many schools. 
For example, the Boston-based 
Partnership for Excellence in Jewish 
Education (PEJE) has developed a 
national joint-purchasing program for 
supplies, insurance and various services. 
A smdy of day school budgets in search 
ofefficiencies might identifY other 
opportunities for savings. However, effi
ciencies are not likely to alter the funda
mental economics or meaningfully 
reduce tuitions. 

High (and ever-rising) mitions 
impact the day school field in different 
ways. For schools that serve non
Orthodox (or marginally Orthodox) 
fiunilies, high tuition is a factor leading 
parents to send their children to public 
schools. These children will be statisti
cally far less likely to marry Jews, attend 
synagogue regularly or observe Shabbat 
in any way. In most Orthodox commu
nities, mition does not limit entollment, 
but it does place a great strain on fami
lies and often prevents one parent from 
staying at home to raise the children. 
The old joke about day school mition 
being the best form of birth control in 
the Modern Orthodox community is, 
sadly, true. 13 
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Progress, but No Easy Solutions 
Against this background, the arti

cles in this issue highlight some recent 
efforts to tackle the day school finance 
problem. Essentially, there are only two 
possible sources of additional revenue 
for schools: philanthropy and govern
mental support. The articles reporting 
on private philanthropic programs show 
that reduced tuition can help schools 
serving non-observant families grow sig
nificantly.14 In addition to the efforts 
cited here, philanthropist Lev Leviev 
funds a school in Queens, New York, 
for children of Bukharian origin that 
charges no tuition at all. In just three 
years, adding grades each year, the 
school has attracted 620 students from 
a population that does not generally 
send children to Jewish schools. 

However, Rob Toren's sober and 
insightful report on the experience of 
the Samis Foundation in Seattle 
demonstrates the problem with relying 
on a single funder-except, perhaps, 
the Gates Foundation-to provide suf
ficient funding for long-term tuition 
reduction programs. For this reason, 
the more promising models are those in 
Chicago, described by Micah Green
land, which seek to generate broader

. . 

enty day school donors to contribute a 
total of $2.4 million (which the pro
gram matched with an equal amount) 
to Jewish day schools of their choice.15 

The hope is that many of these new 
donors will become ongoing supporters 
ofJewish education. The program is 
now being assessed, and additional 
philanthropic partners have stepped 
forward to help expand the reach of 
this initiative. 

The benefit ofgovernment vouch
ers is evident in Milwaukee, where nine-
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ty-six students have their full tuition 
paid by the government. However, as 
both Nathan Diament and Shlomo 
Levin argue, a broad-based voucher sys
tem that will benefit most day school 
families seems unlikely in the near-term 
for both political and legal reasons. 

t-bun 80peJ'CeJ'tto/drljl ,fl'hoolJ'I'IIdentrure enrolled in Ort'hil/iox school>. 

based philanthropic support. 
In a more limited way, a 2004 

program funded by The AVI CHAl 
Foundation and operated by the Jewish 
Funders Network QFN) shows that 
new funders for day schools remain to 

be tapped. By offering matching grants 
to new donors ofJewish education (or 
to donors making a five-fold increase in 
their largest prior gift), The AVI 
CHAl/JFN program induced over sev-

While voucher advocacy should remain 
a feature of the Jewish community's 
public policy, Diament suggests that our 
political energies would be better served 
pressing for the geographic expansion of 
small programs now available in some 
states (e.g., for textbooks and busing) 
and for an increase in the number of 
states offering tax credits for contribu
tions to scholarship funds. 

Jonathan Isler and Kenny Gluck 

outline a nascent and innovative 
approach for day school partnership 
with public schools that deserves further 
consideration. However, the evolving 
plan faces significant public policy, 
political and legal hurdles. 

Taken together, the articles in this 
issue suggest innovative thinking and 
activity. but no easy fixes to the chal
lenges of day school finances and high 
tuitions. Importantly, none of the pri
vate philanthropy programs described 
target the New York metropolitan area, 
which contains two-thirds of the 
nation's day school enrollment. The 
tuition totals in the New York area are 
likely in the $1 billion range, making 
meaningful tuition reduction a very 
expensive proposition. What, then, can 
be done? 

Advocacy 
To stimulate additional philan

thropic support, day school advocates 
and parents should join together across 
ideological lines to continue to promote 
the importance of day school education 
to the broader Jewish community. 
There are mounds of research data 
showing that day school is the best 
vehicle for instilling lasting Jewish com
mitment, measured by in-marriage, 
observance and financial support of 
Jewish causes. 16 There is also a sense, 
not yet supported by much data, that 
day school graduates are successful in 
college, graduate school and subsequent 
careers. Day school leaders and advo
cates should band together to educate 
the broader community, especially phi
lanthropists for whom the day school 
message does not yet resonate. 
Federations should be one target audi
ence, though dramatically increased 
federation funding is unlikely because 
most federation annual campaigns have 
not kept pace with inflation. It is more 
realistic to press federation leaders to 
join day school supporters in promot
ing the cause among local donors, espe
cially those who have established phil
anthropic funds with the federation. 17 

In reaching beyond the communal 
establishment to individual non-obser
vant funders, the Orthodox community 
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in particular must make the case that 
Orthodox day schools produce gradu
ates who benefit the larger Jewish com
munity through their commitments to 
Jewish causes and their positive influ
ence on American Jewish life. 

Recognizing Our Obligation 
While making the case to the 

broader community, we must recognize 
that much of the solution, at least for 
the Orthodox community, is in our 
own hands. There are many people of 
means in the community. Orthodox 
Jews today can be round among the 
ranks of successful entrepreneurs, man
aging directors at banks and law firm 
partners. However, the wealth is not 
evenly distributed, and there are many 
in the community who are just getting 
by. What is needed is a new way of 
thinking about our collective and indi
vidual responsibilities for day school 
financing. 18 

The first Hebrew day 
school,Yeshivat.Minhat 
Areb, was establiShed 
back in Colonial tim$s,in 
1730, in New York City; By 
1854, there were seven 
•Hebrew day schoolsi~the 
Country. 

Yaakov Fruchter 

The complaints about high day 
school tuitions are not new, and one 
wonders if the situation dates back to 
the days ofYehoshuah ben Gamla. In 
fact, however, the current system of 
financing Jewish education is relatively 
recent and reflects both the collapse of 
the kehil/ah system and the adoption of 
American notions of individual autono
my by almost all segments of the Jewish 
community. It is commonly understood 
that contributions to day school educa
tion, certainly above the amount owed 
to a school as tuition, come from the 
family tzechkl1h budget. However, in the 
SllII!t:hall ArtlCh, the funding ofyeshivah 
education appears not in Nikhot 
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Tzedakdh, the laws on giving charity, 
but in Ehlchot Sbttijim, the section that 
lists all of the communal services funded 
through kehllbrh taxes (e.g., gates to pro
tect the city and the establishment of a 
synagogue). Rema (Goflshm ;Wishpat 
163:3) rules: 

};, aplace lil which the rt'.ftdmty 0/' 
ft ('Iiy establish ftmol,% tbem ft tMcbeJ; 
rind the jzthef'S o/'/ttl{/tbe childrm cl1nnot 
4ftI'dtuitiem, I1ndtbt' cflmnmnliy uJtl! 
ktl/e toP'9'> the u, if lel'1edbilledO?I 

jiTll1l1cialJ1k'an.,: 

From the Rema it is clear both 
that parents of means must pay tuition 
and that subsidizing the tuition for poor 
families is a communal obligation inde
pendent of voluntary tzedtkflb. 

This system was still functioning 
into the twentieth century. Rabbi 
Yechiel Michel Epstein (1829-1907), in 
his Anteh f/it,jm/chl111 (Yoreb DE'I(h 

245:9-10), reaffirms the community's 
obligation to fund the Jewish education 
of the needy, if necessary through 
mandatory assessments. He further 
writes that fathers who are able to hire 
teachers for their children (and grand
children) are obliged to do so, and the 
community yeshivah is available for 
poorer families. If a parent who could 
hire a teacher nonetheless wishes to 
entoll his child in the community 
yeshivah, he is obliged to contribute 
"much money" in order to benefit the 
poorer children. 

In his Hiltafanot Be Ytjrael (vol. 4, 
pp. 284-291), Rabbi Yisrael Schepansky 
provides a historical review of the ways 
in which communities levied taxes to 
support tuition for those unable to 
pay.19 Some communities assessed based 
on means, as presented by Rema; others 
imposed a head tax; and at least one 
community levied a kind of "sales tax" 
on J-/;echitah. The conclusion is 
inescapable: In the Jewish worldview, 
Jewish education is not a consumer 
good, like detergent, but a communal 
obligation. 

Given the absence of a kehtllah 
structure today, a Jewish head tax or 
income tax would be hard to imple
ment. However, if there was sufficient 
communal will, one could imagine a 

sales tax system in which the major 
kasbn~t supervision organizations join 
together to require kosher hotels (e.g., 
over Pesach) and restaurants to collect a 
"day school surcharge" on all bills for a 
day school scholarship fund. This kernel 
of an idea requires further development, 
and an economic analysis would be 
needed to ensure that the amount raised 
would far exceed any diminution in vol
untary contributions arising from the 
surcharge. 

The larger point is that the finan
cial future ofday school education 
depends upon our collective recognition 
that schools are not one among the 
many tzedttkl1h causes that compete for 
scarce funding but a basic obligation for 
people with means-whether or not 
they have school-age children and irre
spective of the tzedakdh interests they 
may have. 

In these complicated times, our 
greatest obligation to Jewish children, 
after ensuring their basic physical needs 
are met, is to provide them with a 
Jewish education. Day schools are the 
foundation upon which all of our val
ues, hopes and dreams for the next gen
eration are built. The statement of 
Chazal (S,mhedrill 37a) , "%01bt1ltl
ek0'eim l1eftsh dC/;l1t beYisme/, fe/Itt 
k!Jeim ohm maIn; One who maintains 
a single Jew is considered as if he main
tained an entire world," is often cited to 
prove the equal worth of each Jew.20 For 
Jewish education, too, all Jews are 
equally deserving, whether rich or poor, 
observant or not. 

It is our collective obligation to 

pursue all mechanisms-government 
support, promotion to the larger Jewish 
community and an internal che.rh&on 
hl1fJeftsb about our priorities-to ensure 
that we meet our commitment to the 
Jewish future. 0) 

Notes 

]. This information is drawn from 
day school censuses conducted by Dr. 
Marvin Schick in 1998/1999 and 
200312004 for The AVI CHAI 
Foundation. The census reports are 
available at www.avichai.org. The totals 
provided in the article do not include 
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Canadian schools, which were not cov
ered by the censuses. 

2. Marvin Schick, ''A Census of 
Jewish Day Schools in the United 
States, 2003-2004," The AVl CHAl 
Foundation Qanuary 2005): 21. 

3. Twenty years ago, there were 
Orthodox schools outside New York 
that were "community schools" in the 
sense that they served observant and 
non-observant families seeking a day 
school education. These Orthodox 
"community schools" are much less 
common today, in part because of the 
larger number of Solomon Schechter 
Day Schools and trans-denominational 
and Reform day schools. (These new 
schools have led to increased day school 
enrollment among non-Orthodox fami
lies.) However, it is increasingly com
mon to have more than one Orthodox 
school in a community-even in areas 
with small Orthodox populations
because of the desire to accommodate 
different ideological orientations (e.g., 
co-educational versus separate gender). 
The end result is a larger number of 

smaller schools with their own infra
structures and budgets. 

4. Marvin Schick, "The Impact of 
the Economic Downturn on Jewish Day 
Schools," The AVl CHAl Foundation 
(2003). 

5. See Moishe Bane's article in this 
issue regarding pensions for faculty. 

6. The extent of the gap varies 
considerably by type of school. 
According to a 1995/1996 study by 
Marvin Schick and Jeremy Dauber 
based on responses from 154 day 
schools outside New York, the smallest 
gaps are in Solomon Schechter Day 
Schools and Reform day schools. For 
Orthodox and community day schools, 
the percentages of budget received from 
parental tuition and fees were 57 per
cent and 68 percent respectively. Schick 
and Dauber, "The Financing of}ewish 
Day Schools," The AVl CHAl 
Foundation (1997), table 9. 

7. "Federation Day School 
Funding: Policies and Procedures 2002
2003" (United Jewish Communities, 
undated), executive summary. On a per 

capita basis, the funding as a percentage 
of budget is much higher in communi
ties with fewer students. In New York, 
for example, the per capita federation 
contribution is very small, a function of 
there being hundreds of schools in the 
catchment area. 

8. Schick and Dauber, "The 
Financing ofJewish Day Schools," table 
9. Schools that cater to immigrant stu
dents, whose parents are unable and 
sometimes unwilling to pay for day 
school, must raise a much larger per
centage of their budgets. 

9. "National Education Associa
tion Report of School Statistics" (full 
2004), table 5. The Tri-State area is used 
for comparison because it contains two
thirds ofJewish day schools. The NEA 
national average was $8,200. 

10. In the past five years, The AVl 
CHAl Foundation has made interest
free construction loans to approximately 
seventy schools. At least thirty addition
al projects-perhaps many more-have 
been undertaken. 
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11. There has been no comprehensive study of day 
school tuition nationally. However, the Schick/Dauber study 
("The Financing ofJewish Day Schools": 19) found average 
tuitions outside New York to be between $5,000 and 
$6,000. A 2001 report Qack Wertheimer, "Talking Dollars 
and Sense About Jewish Education," The AVI CHAI 
Foundation: 7-8) cites average tuition in Los Angeles in 
1997 as $7,800 for elementary school and $10,700 for high 
school, and tuition in Denver ranging from $5,500 to 
$7,200. In his article in this issue, Micah Greenland indi
cates that the average Chicago elementary day school tuition 
is approximately $7,500. 

12. The question of special needs students deserves 
independent treatment. Sadly, students with severe special 
needs often end up in public schools because day schools do 
not have the resources to properly serve them. 

13. A small number of Orthodox families have opted 
for homeschooling as an alternative to day school. On the 
plus side, there is anecdotal evidence that high tuitions 
encourage a/&a!J. 

14. Descriptions of other tuition reduction programs 
can be found in a report released by the UJCIJESNA 
Continental Council for Day School Education called "Day 
School Tuition Subvention, Reduction and Scholarship 
Programs" (2003), available at www.jesna.org. Additional 
programs have been developed since the completion of the 
report. 

15. The program was also available to new donors to 
other kinds ofJewish education and attracted an additional 
$1 million in commitments to summer camps, Hillels and 
other institutions. 

16. Information on the studies can be found on the 
Partnership for Excellence in Jewish Education web site 
(http://www.peje.org/advocacy/MakingCase.asp), which also 
offers other resources for making the case for day schools. 

17. In recent years, there have been substantial contri
butions to day school education that have been made 
through the good offices of the federation, the largest of 
which was in 2004, when three families committed a total 
of $45 million. 

18. The essential argument that funding for day school 
education is a communal responsibility, not a consumer 
good, was advanced in the American public square some 
time ago by Marvin Schick. It has been championed more 
recently by George Hanus (see Micah Greenland's article in 
this issue). 

19. Unrelated to the question of tuition, Rabbi 
Schepansky cites a statement in the name of Rav Hai Gaon 
(tenth to eleventh centuries) permitting the teaching of 
Arabic and math alongside Torah in the local yeshivah. 
Thus, the notion of a "modern" day school may not be so 
modern at all. 

20. There is some uncertainty about the correct girsa 
in the Mishnah, which might more broadly address the sav
ing of any life, not only that of a Jew. 
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Charity In a Changed Economy: An Interview with Rabbi Hershel Schachter 
By Gil Student 

JA: How much money should one give to tzedakah? 

RHS: If one can afford it, the recommended amount is one-tenth ofone's 
annual earnings, which includes salary and interest earned. There are 
different opinions as to whether the one-tenth is applied to the total earned 
[aside from withheld taxes] or to the remainder after essential living 
expenses. I think the general practice follows the first opinion. Ofcourse, 
this applies only if one can afford it. If one cannot afford to give one-tenth 
of his income to tzedakah then he should not. 

The Gemara (Ketubot 50a), quoted by the Rambam (Hitchot Arachim 8:13), seems to say that the 
maximum one may give is 20 percent, because if one gives too much, one may become poor and 
dependent on the charity of others. In another place (Hitchot Matnot Aniyim 7:5), the Rambam 
sets the recommended amount, rather than the maximum, as 20 percent. Yaakov A vinu said 
(Bereishit 28:22) that from everything he will earn "aser a 'asrenu lach," he will give one tenth 
and then another tenth. The Chofetz Chaim (Ahavat Chesed II 50:2) resolves this contradiction 
regarding whether 20 percent is the maximum or the recommended amount. According to the 
Chofetz Chaim, if poor people are knocking at one's door asking for donations, if one can afford 
it, then one should give up to 20 percent. But if people are not asking for that much then the 
recommended level of giving is 10 percent. 

JA: When giving tzedakah, can people decide entirely on their own whom to give? 

RHS: A person does have some tovat hana 'ah, the right to decide whom to give the money, but 
not that much. The mishnah in Pirkei Avot (3:8) tells us that we are only trustees ofHaKadosh 
Baruch Hu's money. We shouldn't act as if it is ours. "Ten 10 mishelo she 'atah veshelcha 
mishelo, Give to Him what is His because you and yours are His." Everything belongs to the 
Ribbono Shel Olam--{)ur bodies, our souls, our wisdom and our property. We should act as if 
we are just trustees giving out His money. That is why we must follow the instructions of the 
Chumash (Devarim 15:7), quoted in the Shulchan Aruch (Yoreh Deah 251:3), regarding 
priorities for whom to give more and whom less. 

The Rambam (Hitchot Matno! Aniyim 7:7) quotes Tehillim (75:21) "AI yashuv dach nichlam, Do 
not send a poor man away embarrassed." If a poor 
We are only trustees of HaKadosh Baruch Hu's money. We shouldn't act as ifit is ours. 
person asks for tzedakah for himself, you must give him something. But you do not have to give 
him a hundred dollars; you can give him just one dollar. You have a little toval hana 'ah. You 
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have the right to choose whom to give a lot and whom to give a little. 

This rule does not apply to a person collecting for an institution. You can choose not to give 
tzedakah to an institution because you want to donate elsewhere. Some people respond with a 
check to every solicitation letter they receive. I don't. I throw out most ofthese letters. I'm not 
obligated to send money to an institution or to a person I've never heard of. If a poor person is 
standing in front ofyou, then you have to give him something. If a person is collecting for 
someone else or for an institution, or if he or even a famous rav sends a letter rather than comes 
himself, then the rule does not apply, and you are not obligated to give anything. 

JA: What are the priorities for determining whom to give more? 

RHS: The Shulchan Aruch (Yareh Deah 251 :3), based on Biblical and Talmudic sources, states 
that poor relatives come first, next come neighbors, then people in the same city [aniyei irchaJ, 
and then the poor in Israel [aniyei Eretz YisraelJ. The Chatam Sofer (VI:27) gives precedence to 
the poor of Yerushalayim over those from elsewhere in Eretz Yisrael, and then the poor people 
who live in other parts of the world. 

The question is what does "precedence" mean? Does it mean you give everything to the poor 
people in your family? The commentaries assume that this is not the case. The Chatam Sofer (II: 
233-234) writes that you give half of your tzedakah money to family and divide the other half 
among other poor people. Others think that you have to give more than half to those who take 
precedence. 
For many years, the American community was supporting its own yeshivot and sending its 
surplus tzedakah money to Eretz Yisrael. Now we realize that there is no surplus money and 
yeshivot in America are closing. 
The Aruch HaShulchan (Yareh Deah 251:4) says a little more than half-51 percent. The Pitchei 
Teshuvah (251 :2) quotes an opinion that states you should give three-quarters to those with 
precedence and one-quarter to the rest. The Chachmat Adam (145:5) and Rabbi Moshe Feinstein 
say that the split is two-thirds/one-third. 

Here is an example following this last opinion: Assuming I have $1,000 to give to tzedakah, if! 
have a relative who needs $667, I give it to him. The maximum is $667; but ifhe needs less, I 
give him less. Once my relatives are taken care of within the amount of $667, I give up to two
thirds of the remaining money to needy neighbors. And of the remaining money, I similarly give 
up to two-thirds to aniyei ircha. And so on, through the list of priorities. 

However, aniyei ircha does not refer to the poor people of your city literally. I live in Manhattan. 
Are all the poor people in New York considered my aniyei ircha? I don't think so. Years ago, the 
cities were small and aniyei ircha were the people you knew. Today, aniyei ircha are the people 
with whom you associate, with whom you have a kesher. There are so many shuls in New York, 
but I don't daven in all of them. There are so many mikvaat in this city, but my family only uses 
one. The shuls and mikvah from which my family benefits are considered aniyei ircha. The 
yeshivat where I, my children and my grandchildren learned, even in distant cities or countries, 
are considered aniyei ircha. The institutions with which I have a connection are aniyei ircha, and 
those with which I have no link are aniyei ir acheret [the poor of another city]. 
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JA: Is it better to give to poor people far away so they can eat or to a local yeshivah so it does 
not close down? 

RHS: That is a very serious question. For many years, the American community was supporting 
its own yeshivot and sending its surplus tzedakah money to Eretz Yisrael. Now we realize that 
there is no surplus money and yeshivot in America are closing. I think that our local yeshivot take 
precedence over aniyim in another city. Let other people take care of the aniyim in the other city 
until we can support ourselves and educate our children. 

JA: Should someone who receives tuition assistance give tzedakah priority to those yeshivot? 

RHS: Definitely. One who is receiving a tuition scholarship should certainly give tzedakah 
money, ifhe has any to give, to the institution offering him the discounted tuition. He should 
give his own money or raise funds from others to try to return the amount of the tuition break. 

JA: Is it tzedakah to give to a yeshivah that pays higher wages than was standard in the past? 

RHS: I think it is considered tzedakah. Years ago, many yeshivot and day schools had under
qualified teachers. Those teachers knew how to speak Hebrew and read a little Chumash, but 
they were lacking in knowledge and often observance. Many of them were not even shomer 
Shabbat. What kind of a positive religious influence can such teachers have on children? We 
would prefer to have observant and learned teachers but such people can go into many other 
fields. We expect a little mesirut nefesh [sacrifice] on the part of Jewish educators, but we can't 
expect that much. Since they can go into other professions and make more money, we have to 
make chinuch appealing. If we do not pay decent salaries, we are not going to get good teachers. 

JA: Is it considered tzedakah to give money to people who can work but choose not to? 

RHS: There is absolutely no mitzvah of tzedakah in this case. The mitzvah of tzedakah is to give 
to a poor person. Someone who has the ability to earn a living is not considered poor. I am not 
obligated to give him tzedakahjust because he decided to retire at the age of twenty. 

Rabbi Gil Student writes frequently on Jewish issues and blogs at TorahMusings.com. 

Special Section 
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Stop Waiting for Superman 


Kim Hirsh is development 
officer with the Jewish 

Community Foundation of 
MetroWest, NJ, the endowment 

and planned giving arm of 
United Jewish Communities of 
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is to coordinate the campaign 
discussed in this essay. She is 
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board of trustees of Newark 

Academy, a private 
independent school in 

Livingston, NJ. 

KIM HIRSH 

O
ne way to understand the day school af
fordability crisis is to envision splitting 
a day school family population into 

three groups. In terms of income, roughly one 
third of families are at the top and can there
fore afford today's tuition levels, which, in 
many areas, range from about $15,000 or more 
per child for kindergarten and more than 
$20,000 at the high school level. Another third 
of families are at the lower end, and continue to 
be 	 supported, as they always have been, 
through traditional tuition assistance programs 
(a combination of annual fundraising, federa
tion support, and other revenue). 

It is in the middle tier where the crisis really 
lies. The income of these families is too high to 
qualify for traditional tuition assistance pro
grams, but not high enough to pay tuition bills 
that can exceed $60,000 a year for families with 
several children. By American standards, these 
"middle income" families are doing quite well 
indeed - earning roughly $150,000 to $250,000 
annually. But in most major metropolitan areas, 
that level of family income doesn't buy a pri
vate school education - not if a family wants to 
set aside money for college, family vacations, 
medical emergencies, and the like. The choices 
these families are forced to make in order to 
send their children to day school are unfair and, 
in many cases, untenable. 

But it is not just for the sake of these mid
dle-tier families that we need to resolve the af
ford ability crisis. We need to do so for the 
Jewish people. An abundance of research has 
shown that Jewish day school education is one 
of the most effective ways to create a cadre of 
educated, committed Jewish adults who can 
help lead our community in the future. What 
will happen if this critical form of Jewish edu
cation and Jewish identity-building is available 
only to the wealthy and to lower-income fami
lies? And will the other two tiers of families 
the top and the bottom continue to want to 
enroll their children in day schools if the vast 
"middle" disappears? 

In order to begin to resolve this crisis, it is 
first important for the day school community to 
get past the rescue fantasy and stop "waiting 
for Superman," as the recent movie on the 
charter school movement implied. We can re
solve this crisis over time, but it will take many 
years, even decades, of hard work, leadership, 

and the involvement and support of vast net
works of people who have been touched by day 
school education, including parents, alumni, 
and grandparents, as well as community mem
bers who care deeply about our Jewish future. 

In our community in MetroWest, N.J., our 
three Jewish day schools Modem Orthodox, 
Conservative, and a community day school 
have worked closely for years with our feder
ation on a community-wide campaign to raise 
$50 million in endowment and long-term 
funds to support affordable, excellent day 
school education. 

Now entering our sixth year, we are well on 
our way to hitting and then exceeding our 
$50 million goal to build the sustainable af
ford ability programs and excellence enhance
ments that will make these three schools 
welcoming, attractive options for Jewish fami
lies from across the spectrum for generations to 
come. We realize now that achieving this vision 
will take at least a decade. The work never 
ends, as individual day schools must continue 
to build support, each and every day, well into 
the future. 

In Metro West, we have adapted a model 
from the private independent school world. 
This model garners self-sustaining support 
through strong leadership and professionally 
driven, comprehensive fundraising that com
bines annual, endowment, and capital needs. 
Over time, and with a tremendous amount of 
hard work and focus, Jewish day schools, like 
their secular counterparts, can achieve trans
formative institutional change through this 
model. Here are some key elements: 

1) 	 A Big, Unshakeable Vision: We began our 
efforts in 2005, and continue today with a 
vision for creating broadly affordable, ex
cellent Jewish day school education in 
order to build a strong and vibrant Jewish 
future for our community and the Jewish 
people. Affordability and excellence must 
go hand-in-hand: Affordability without ex
cellence does not work, because families 
will not choose day schools if they are not 
attractive (public schools are still free); ex
cellence without afford ability is unfair and 
will not sustain enrollment in the long term. 
This is the vision that drives our work every 
day and inspires donors to give. 
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2) 	 Strong Leadership: Critical to our success 
are the lay and professional leaders who are 
fully committed to achieving this vision and 
working toward it with their heads, 
hands, hearts, and pocketbooks. 

3) 	 Professional Development: Similar to pri
vate, independent schools, Jewish day 
schools must have high quality development 
professionals, database systems, ongoing 
database management, alumni relations, 
marketing, and more - all geared to build
ing sustainable support for the institution. 

4) A Culture of Generosity: Private, independ
ent schools have nurtured a culture in which 
many of those who are touched by the insti
tution feel privileged to give back, and that 
support is carefully nurtured over genera
tions within families and among individuals. 

It is ironic that while Jewish schools 
teach tzedekah, most have not developed 
an institutional culture of giving in which 
families associated with the school appre
ciate the value of giving back to the very in
stitution that transformed the family. In our 
community, the day schools - with feder
ation support as well as a critical grant from 

the AVI CHAI Foundation - are building an 
essential alumni relations infrastructure 
that will help to transform the culture of the 
school communities today and for genera
tions to come. 

S) 	 Collaboration, but with an Individual Day 
School Focus: In building a community
wide campaign, we have found that work
ing through a central partner - the 
federation is helpful. The three schools 
collaborate while still capitalizing on the 
strengths that exist within each unique day 
school community. Thus, we have estab
lished four sets of funds - one for each 
school and one "community day school 
fund" for all schools - and we continue to 
progress on all fronts. 

We can achieve broadly affordable, high-quality, 
financially sustainable Jewish day school edu
cation. But communities must be committed to 
hard work and a long haul. Through a combi
nation of vision, leadership, investment in pro
fessional development, and a changing culture 
- as well as a big dose of patience, persistence, 
and passion - it can be done. ti 
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Procuring 
Public Support: 
Practicality is 
par mount 
Nathan J" Diament 

Nathan Diament surveys legal and public policy issues 
regarding public financial assistance for day schools. 

For more than forty years, efforts to 
secure government support for day 
schools and yeshivot have been at the top 
of the Orthodox Jewish community's 
public policy agenda. We have not been 
alone in this; the Catholic community 
as well as other population segments 
which utilize non-public schools have 
worked in coalition with us to seek such 
support. After these many years of effort, 
it is worth considering what has been 
gained, what remains hoped for and, most 
importantly, what can truly be achieved. 
In brief, while a single "silver bullet" 
solution that leaves the current structure 
of Jewish schools untouched but funds 
them, such as government funded school 
voucher program, is still many years away 
from reality, there are a host of other 
possibilities for public funding that can 
bring real near-term benefits to the Jewish 
community. 

The State of the law 

At the outset, we must recognize that 
there are significant legal barriers to 
wholesale government support for 
non-public schools, particularly religious 
schools, in the United States. The best 
known barrier has been the Establishment 
Clause of the First Amendment of the 
U.S. Constitution. This clause states, 
"Congress shall make no law respecting 
the establishment of religion or the free 
exercise thereof." For many years, with 
non-Orthodox segments of the Jewish 
community urging it on, the Supreme 
Court understood this provision to bar 
government programs that directly 
aided religious schools. At the same 
time, programs that could be structured 
to deliver aid in a broad and!or indirect 
manner were permitted. So, providing bus 
transportation for all schoolchildren 

including those attending religious schools 
- was ruled permissible decades ago, as 
was loaning secular textbooks and other 
instructional materials. More recently, the 
Court ruled in favor of state sponsored 
remedial and special education classes 
in religious schools as well as providing 
computers and other technological 
teaching tools to the religious schools. 
The Court has also looked favorably upon 
tax credits for educational expenses or 
financial contributions that are made 
available to a broad class of the population 
(i.e., all schools or parents, not just 
religious ones). 

Thus, the Supreme Court's jurisprudence 
in this arena evolved away from 
demanding "strict separation" of church 
and state. In fact, in 2002, the Court ruled 
a school voucher program in Cleveland, 
Ohio to be constitutional and not in 

Nathan 1 Diament is the Washington DC-based director ofpublic policy for the Union ofOrthodox Jewish Congregations ofAmerica, and is an 

adjunct professor at American University where he teaches "Religion and American Public Policy & Politics," Agraduate ofYeshiva University and 
Harvard Law School, Mr. Diament was appointed by President Obama to serve as on the President's Advisory Council on Faith-Based & Neighborhood 

Partnerships. Mr. Diament is a co-editor ofTikkun Olam; Social Responsibility in Jewish Thought and Law (Aronson Press, 1997) and writes on 

issues of religion and state. constitutional law, social policy and international affairs. 

• An earlier version of this essay appeared in Jewish Action magazine in 2005. 



violation of the Establishment Clause. 

This ruling was a capstone of the Court's 

current understanding is that so long as 

a government benefit is awarded for a 

secular purpose on the basis of religion

neutral criteria, and it is left to the free 

and independent choices of individuals 

whether this benefit is ultimately used 

for religious purposes, the Establishment 

Clause is not transgressed. 

But this is not the end of the story in 

the courts. Just because the federal 

constitution does not prohibit a school 

voucher program, or any other program 

which might aid religious schools, that 

does not mean that a state or county 

is required to provide such a program 

or benefit. For one example, see the 

Court's opinion in the case of Locke v. 
Davey decided in 2004. Moreover, more 

than thirty states have in their state 

constitutions what are known as "Blaine 

Amendments" containing more explicitly 

credit for various education related 

expenses or contributions. There are also 

federal programs, often administered 

by state agencies, which can benefit our 

community's schools as well. These range 

from federal homeland security grants, to 

special education services for the learning 

disabled to excessive noise remediation 

for schools located near airport facilities. 

These programs are constitutional under 

existing precedents and materially benefit 

our community. They are not as "sexy" as 

a "silver bullet" solution such as vouchers, 

but they are more likely to assist our 

schools and families sooner. The challenge 

for our community raised by their 

existence is to intelligently harness their 

potential for our material benefit. That has 

more to do with politics than law. 

The state of the politics 

"Why can't we pursue the 'silver bullet' 

solution of school vouchers?" you may 

ask. The answer is the simple political 

Just because the federal constitution does not prohibit a school 
voucher program, or any other program which might aid religious 
schools, that does not mean that a state or county is required to 
provide such a program or benefit. 

restrictive language regarding public aid 

for non-public schools than the federal 

constitution. While these amendments 

have a sordid historical lineage, (see 

Diament, "Retrograde on School Choice," 

The Washington Post, www.washingtonpost. 

com! ac2!wp-dyn! A47250-2002Aug21) 

they are the current resort of school 

voucher opponents who have turned to 

state courts to block such proposals of 

late. For example, Florida's school voucher 

program is currently before that state's 

Supreme Court on these grounds. 

Despite this legal landscape, there are 

many programs that support non-public 

schools operating in various states 

that benefit our community. New York 

provides busing for students, loans 

secular textbooks and remedial education 

services. Ohio provides subsidies for the 

administration of standardized tests. 

Arizona, Minnesota and Pennsylvania 

are among those states offering a tax 

reality that the vast majority of families 

in the United States send their children 

to public schools. If you added up all the 

children in all the non-public schools in 

this nation, it would still be a miniscule 

percentage of the total school population. 

Thus, there is little political support for 

voucher initiatives which would reallocate 

funds that would otherwise support 

public schools in a wholesale fashion. (This 

fundamental reality is separate and apart 

from the great political power held by the 

labor unions which represent teachers and 

school administrators.) This is why, in large 

part, the nature of voucher proposals and 

their politics has changed from its initial 

broad based versions to programs designed 

to benefit inner city minority populations 

who are economically unable to relocate 

to suburban districts with excellent public 

schools (see Tierney, "A Chance to Escape," 

The New York Times, June 7, 2005). There 

is no politically viable voucher proposal in 

the United States today that would benefit 

lower-middle income families, not to 

mention those better off. 

Thus, in terms of seeking opportunities 

for government material, near term 

support for our schools, we must pursue 

opportunities to expand programs already 

in place and offer initiatives that do not pit 

our community and our non-public school 

allies against the public school sector. 

But lest one be disappointed, there are 

significant opportunities in this realm. 

Charter schools - breaking new 
ground? 

The foregoing discussion, as noted, was 

premised on the assumption that we are 

seeking the means to secure state funding 

for Jewish schools while keeping their 

basic structure and format unchanged. 

But if the community's leaders and 

educators - and rabbinic leadership - are 

prepared to "think outside the box," a new 

prospect for dramatically altering the day 

school affordability equation looms in 

the utilization of charter schools for the 

secular education of our students. 

Charter schools are, essentially, public 

schools that are fully funded by the state 

but have autonomy as to curriculum, 

teacher hiring decisions and other key 

elements of a school. Charter schools 

may not be sectarian - they cannot 

teach religion as part of their curriculum 

nor restrict admissions to students of a 

particular faith. Unlike voucher proposals, 

expanding the presence of charter schools 

in the United States is something that, 

while still being opposed by the public 

teachers unions, has broader political 

support. President Obama is seeking to 

prod states to expand charter schools by 

offering billions of dollars in federal funds 

to states that do so and Joel Klein, the 

chancellor of the nation's largest public 

school system - New York City's - is a 

vigorous advocate of charter schools. 

There are two ''Jewish charter schools" 

operating at this time - the Ben-Gamla 

School in Florida and the Hebrew 

Language Academy in Brooklyn. Divorced 

from a vigorous program of meaningful 

religious studies, these schools are typical 

public schools in curriculum, with classes 
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in Hebrew and Jewish history thrown 
in, and they have not attracted many 
students from the mainstream day school 
community. (See the discussion on charter 
schools in this journaL - ZG) 

But it is possible to imagine a structure 
under which charter schools could be 
created to deliver the secular studies needs 
of the Jewish community in a manner 
that is more connected - by social and 
communal ties - to the privately funded 
provision of religious education. With 
secular education fully funded by the state, 
parents' education costs would be cut in 
half, if not more. 

In an area with multiple Jewish day 
schools, one can imagine "pooling" all 
the students into a central charter school 

that provides the secular studies while 
individual day schools would continue 
to provide their independent and 
ideologically distinct Jewish studies. Given 
that these charter schools would be public 
schools, there would be no way to exclude 
non-Jewish students or have a say over the 
social environment or the content of the 
curriculum. 

Recourse to charter schools has, to 
date, primarily been discussed within 
the Orthodox community, and some 
leaders (particularly from Agudath Israel 
in America) have voiced opposition to 
pursuing such a course. Beyond ideological 
objections, there are many detailed issues 
- from regulatory compliance to pedagogic 
considerations to social challenges - which 

from bringing existing programs from one 
state to another and in most instances 
such programs can be positioned in 
politically popular terms. 

Education tax credits are an excellent 
example. As mentioned, Pennsylvania 

... In an area with multiple Jewish day schools, one can imagine "pooling" all the students into a 
central charter school that provides the secular studies while individual day schools would continue 
to provide their independent and ideologically distinct Jewish studies. 

would need to be considered. Parents 
would have to deal with two sets of schools 
administration, one in the day school and 
the other in the charter school, and the 
day schools may find themselves having 
to playa variety of unforeseen roles in 
the interaction with the charter schools 
and student life and behavior in them. 
(Imagine, for example, the complications 
of a day school student being bullied by 
his/her fellow day school students within 
the halls of the charter school.) 

Within the system - a practical public 
policy agenda 

All of the public support programs 
benefiting non-public schools, and more, 
listed in the first section of this essay 
exist in various states and localities today, 
but no single locality offers them all to 
its population. In other words, New York 
provides bus transportation for day school 
students but most other states - including 
many with Orthodox communities 
do not; Pennsylvania provides a state 
tax credit for personal and corporate 
contributions to educational entities but 
New York and many others states do not. 
Our communities would benefit greatly 

and several other states (Arizona, Florida, 
Illinois, Iowa and Minnesota) offer 
state tax credits for education related 
contributions by corporations to school 
scholarship funds. Corporations can 
contribute up to $100,000 to a scholarship 
fund and receive a 75% state tax credit, 
thus the contribution only costs the donor 
$25,000. Since being enacted in 2001, this 
program has generated tens-of-millions 
of dollars of contributions to such funds 
which have benefited both the public and 
non-public school sectors. It thus does 
not pit public against private in a zero
sum game of politics and it has delivered 
material benefits to that state's Jewish 
schools. In fact, the Jewish Federation of 
PhUadelphia administers the scholarship 
fund for the community's schools in 
that city and the tax credit has enabled 
the Federation to increase its level of 
support for the day schools considerably. 
It empowers all schools to solicit funds 
from businesses large and small within 
their community on the basis of seeking 
investment in their school. In other states, 
such as Arizona and Minnesota, credits 
are offered to individuals who make such 
contributions or incur other education 
related expenses. Again, the political 



appeal of such a program is that it benefits the public sector and 
the non-public sector; it is a Talmudic zeh neheneh vezeh neheneh, 
a win-win approach, which is politically appealing. (Of course, 
once such a program is in place in a particular state, and material 
benefits are realized by a broad set of constituencies, coalitions 
can work to expand the level of benefit; i.e., raise the $100,000 tax 
credit to a $150,000 tax credit, etc.) 

The issue of transportation is a similarly excellent example. While 
the two states with the largest day school populations - New 
York and New Jersey - provide this service to day school children 
alongSide all other school children, many states do not. Maryland 
is such a state and the day school families of Baltimore and Silver 
Spring face challenge of either paying more than $2000 per child 
for private bus transit or disrupting their daily routine with 
carpools. Of course, since public school children already receive 
bus transportation we cannot present it as a benefit for all in those 
terms, but it can be presented in a manner that offers another 
generally popular benefit - reducing road congestion and pollution. 
If through providing transportation, or at least a subsidy, Maryland 
would reduce or eliminate the carpools that bring thousands of cars 
onto the roads, commuters otherwise on the streets of Baltimore 
and suburban Washington would benefit greatly. 

The means of pursuit 

The legendary politician Tip O'Neil famously said, "all politics 
is local," with regard to programs which support schools and 
education, nothing could be more true. Education budgets and 
regulations in the United States are primarily determined at the 
state and local government levels. It is thus necessary for the day 
school community to increase its efforts in cultivating relationships 
with local and state officials and building coalitions with local 
organizational and communal allies and interests. Today's city 
councilman is tomorrow's state assemblyman and the next day's 
congressman. The Jewish community has learned and applied this 
lesson well with regard to pro-Israel advocacy; we have just as great 
an interest in doing so with regard to educational support, not to 
mention other issues. 

The precedent value of a program which exists in another state or 
locality is considerable. Thus, to inform New York State legislators 
of the benefits of the Pennsylvania tax credit program in seeking its 
adoption in Albany is very usefuL But it is not sufficient. 

It is necessary for a community's leaders to define an agenda of 
what programs or policies a local community wants implemented, 
educate the rank and file of the community about the agenda and 
then bring that agenda to officeholders who seek their support 
and hold them accountable for delivering on these issues or for 
failing to do so. To paraphrase Pirkei Avot, no politician can be 
expected to afford you benefit without expecting something in 
return; conversely, the day school community must hold those who 
represent us accountable for their positions on our most important 
interests - and support for our schools must be in the first rank. 
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Outsourcing General Studies to a Virtual Academy 
Chaim Trapper and Rachmiel Steinberg Email This Article 

Rabbi Chaim Tropper and Rabbi Rachmiel Steinberg are well known educators 
in the Los Angeles community and the founders of Yeshivas Ohev Shalom 
(yeshivasohevshalom@gmail.com). Rabbi Tropper previously was the principal 
of Ner Aryeh high school. Rabbi Steinberg is currently the dean of JETS 
vocational school. In this article, they describe how their new school teamed up 
with a public, online school, to provide a full general studies program at no cost 
to the parents. 

We are living in very difficult economic times, and 
everyone is looking for ways to cut back on their Teachers in all 
expenses. Unfortunately one of the first places where 
families cut spending is in the area of education. With 
the price of private Jewish schools ranging from ten to 

subjects are 

available daily for 

twenty five thousand dollars a year, per child, savings the students to 
in education have an immediate impact on a family's 
ability to survive in these trying times. It is very sad to discuss and clarify 

see so many Jewish students compromising a proper course work via 
Jewish education in a Jewish environment and finding 
themselves facing the difficult challenges of public 

e-mail, instant 

school, just because the tuition cost for a proper messaging or over 
Jewish education is out of their reach. It is time to be 
innovative, and creative to find some way to lower the 

the phone. 

cost of schooling, without compromising the standards 

The great scholar Rabbi David Leibowitz, who founded the Rabbinical Seminary of America in the early 
1930s, felt that Jewish day schools were too costly, and it would be much more efficient if Jewish children 
went to afternoon Hebrew schools after attending public school. As times changed, and the public 
educational system developed new challenges, it was no longer practical for the average Jewish child to be 
enrolled in public school. However, through modern technology and the development of 'virtual online 
schools', this forgotten option is once again a viable reality. After extensive research we found that we 
could run a Jewish school with a full secular program at a much lower cost since our teachers, supplies 
(books, computers, lab equipment), and curriculum were supplied free of charge by our government. We 
opened Yeshivas Ohev Shalom in September with a small experimental group, and over the past five 
months we've seen tremendous success. Our plan was to start with a small control group of high school 
students, and once we perfected the program, it would become a model for other schools throughout the 
country. 

Yeshivas Ohev Shalom consists of a regular full scale Judaic studies program, and then the secular studies 
are done through a local fully state accredited virtual academy. Each student has his own laptop computer 
and works independently on their individualized, tailor-made program. Whereas many smaller Jewish 
schools (especially in the Orthodox sector) are unable to offer an extensive broad secular curriculum, our 
school accesses the full public school course list with all honors and AP courses available. The work is 
generally done through visual instruction (videos, texts, diagrams, etc.), with weekly live virtual sessions 
given by the teacher in each subject. At these live sessions the students have the ability to ask questions, 
interact with other students, and access the virtual blackboard to clarify difficulties they may have with the 
material. Teachers in all subjects are available daily for the students to discuss and clarify course work via 
e-mail, instant messaging or over the phone. The students must log in daily to all their subjects and must 
meet weekly deadlines as they work through the course syllabus. This arrangement allows us to have 
students of different grade levels working in the same room with a minimal staff of a teacher and a proctor 
to make sure things are moving along smoothly. This is almost like the proverbial 'little red school house' 
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which had all levels of diversified learning in one classroom. 

The virtual academy is very pleased with our arrangement. They generally serve individual home school 
families, which require each family to be dealt with independently. Our school allows them to work through 
our administration and with a single contact they could communicate with our entire student body. 
Additionally, whereas most home school students aren't supervised and struggle to be self motivated to 
complete their course work, our secular classes are proctored and disciplined, which ensures the success of 
all the students. The virtual academy is very accommodating of the Jewish calendar, despite conflicts with 
the public school secular calendar. 

Independent study has many educational advantages. Much time wasted on classroom disCipline, or 
repetition for slower learners is avoided, which allows the students to complete much more work in a 
shorter period of time. Our students are able to have shorter hours in school which gives them more time 
out of school to relax and explore their hobbies. The students have the ability to tailor their own curriculum 
to meet their individual needs. The virtual academy is very well equipped with tutors and remedial classes, 
to help stUdents with learning disabilities grow and develop. 

Like any new project, there are bumps along the road that need to be smoothed out. Some students find it 
difficult to get acclimated to a computerized system of testing and submitting assignments, and we are 
working on adding more orientation sessions for our incoming ninth grade next year. It is also a challenge 
for many students to transition from a Jewish day school education to the online public school standard, 
which is usually more demanding. We are trying to work with the virtual academy to make the initial move 
more successful and less stressful. 

We have already received calls and e-mails from schools around the globe who are interested in seeing our 
model and learning more about implementing a similar program in their school. Hopefully we will see in the 
near future many schools adapting a similar model, and once again Jewish education will become affordable 
for every family. 
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Online Public Charter Schools - the silver bullet for day schools? 
Chana German and Zvi Grumet Email This Article 

Chana German is the director of The Lookstein Center's website, Lookstein.org. 
Zvi Grumet is the editor of Jewish Educational Leadership. In this article, they 
investigate the possibility of using public, online charter schools to provide 
general education - at almost no cost - to day schools. 

It's 8 am. Rachel rolls out of bed, yawns, and turns on 
her computer. It loads while Rachel goes through her In the online 
morning routine. By 8:25, Rachel, a sixteen year old environment, 
from a Los Angeles suburb, is washed, dressed, fed, 

students cannotand online. But Rachel is not checking out her 
Facebook wall or updating her status on Twitter, she's progress to the 
going to class. 

next level without 

Rachel attends an online public school or, as they are "being called up to 
more commonly known, a cyber-charter. Cyber the board" several
charters are a relatively new phenomena that grew out 

of a union between the charter school movement and times each lesson. 

the online learning model. 


Approximately two decades ago, a number of states enacted the first charter 

school laws, hoping to revitalize the public school system. Charter schools are 

experimental public schools that work independently of local school boards. Of 

the 4500 charter schools there are 180 that exist exclusively online. As of 


January 2007, these cyber-charters, which operate in 25 states, are responsible for educating 
approximately 100,000 students a year (http://www.inacol.org/press/docs/nacoUast_facts.pdf.). 

Cyber-charters are fully functioning K-12 public schools with accredited teachers, guidance counselors, and 
administrative staff. When students enroll in cyber-charters, they are sent boxes of text books and 
materials, often a computer and printer, along with a monthly check to cover the Internet expenses. As 
cyber-charters appeal primarily to home-schoolers (Huerta, Gonzalez, & d'Entremont, 2006), students log 
in to school from home and "go to school" while parents act as mentors, tutors and "cheerleaders" for their 
children. Students participate in asynchronous classes at their own pace along with real-time classes and 
meetings with their teachers, who not only keep track of student progress and attendance, but also respond 
to student questions and grade assignments. Some schools, noting the lack of socialization opportunities for 
students, organize face-to-face field trips for their students. And because they are public schools, all the 
costs are covered by the local school board and the State Department of Education. 

Online education was once meant to aid students who could not attend brick and mortar schools due to 
geographic limitations or performance schedules, but enrollment has become more mainstream as the 
Internet becomes part of the fabric of daily life. Interestingly, home schooled students, who represent a 
large portion of students who attend cyber-charters, generally come from religiously conservative homes, 
whose parents did not enroll them in the public system because of concern that their religious beliefs would 
not harmonize with the curriculum. Cyber-charters offer a way to get the best of both worlds - without 
having to sacrifice religious ideals or at-home supervision, parents can get free instructional materials and 
educational support while their children earn public school diplomas (Marsh, Carr-Chellman & Sockman, 
2009). 

Advantages 

Individualization of instruction and pacing 
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One of the most attractive features of the cyber-school model is the flexibility that allows students to 
advance at their own pace and on their own level. Although there is some real-time interaction with 
teachers and other students, the majority of "class time" is spent independently and asynchronously. 

Initially, cyber-schools catered more towards gifted students than those with disabilities, because it was a 
natural fit. The former were able to work at an accelerated pace beyond their current grade level without 
any scheduling or budgetary difficulty. This predilection changed as more online schools become affiliated 
with the public system and embraced their mandate to provide education to all students within their 
district/state. Now most schools have at least one special needs coordinator who evaluates special needs 
students and designs custom learning plans to help the students thrive. The coordinators are responsible for 
tracking the academic success of these students and intervening before a serious problem arises. 
Interventions can include offering face-to-face tutoring or adapted learning materials, or even just granting 
extra time to complete a module. 

But a student need not have special needs in order to take advantage of the individualization that is central 
to the cyber school model. Every student (or his coach) can control the number of study hours per day and 
the number and frequency of breaks. (This is especially helpful to students with attention disorders). He can 
choose to partiCipate in enrichment games and exercises which are available in most lessons. If he has an 
aptitude for a specific subject he can move ahead in that subject and continue at the regular grade level for 
his other courses. If there is a family celebration, the student can slow down for a few weeks and then 
move at a faster pace to "catch up" on course work. 

For a day school administrator, this flexibility may seem like a godsend. Due to budgetary constraints it is 
difficult for day schools, especially those with small student populations, to provide this range of 
services. More often than not, schools find themselves focusing on average students and those with special 
needs are referred to external specialists or public schools. Using a cyber-charter for general studies would 
allow these students to move at their own pace in general studies, while still remaining in the day school 
community. 

Quality of the Curriculum 

The asynchronous nature of online learning means that most instruction takes place independently in the 
form of guided learning and interactive activities. For the most part, online schools do not write their own 
instructional materials. Instead they either use a smorgasbord of online and offline resources or purchase a 
complete curriculum from an educational publisher, adjusted to fit the state's educational standards. 
(K12TM, a large online educational system, actually produces its own materials.) In either case, teams of 
educators and instructional designers write and continuously refine the materials/curriculum. The team 
works with the understanding that without a teacher present, a well-designed curriculum is even more 
critical for academic success. The curriculum, not the teacher, must grab and maintain attention, impart 
information and challenge both audio and visual learners, and assess knowledge and skills. Fortunately for 
the writing team, the curriculum can be continually improved (e.g. revamping an exercise that has stUdents 
stumped), corrected (e.g. removing Pluto from the list of planets), and expanded (e.g. adding the most 
recent international conflict to a history unit) without major cost to the publisher, because it is all online. 
The result of this process is a curriculum that incorporates current knowledge and uses a variety of 
instructional techniques and media. Some of these materials and programs have already won coveted 
educational awards, overtaking the more traditional materials that were nominated in the same categories. 

As mentioned, one of the initial goals of an online curriculum is to grab and maintain the student's 
attention. Unlike many college level online courses that use the "read and discuss" model, K-12 courses are 
much more hands-on. Students may begin a lesson by watching a short video that reviews the previous 
lesson and then do some guided reading. But then they may complete some exercises to demonstrate their 
proficiency in the topic and then playa game of memory or space invaders to hone their new skills or 
knowledge. In a typical face-to-face classroom with twenty-five students, each student may be called on to 
do an exercise or answer a question once or twice a week. In the online enVironment, students cannot 
progress to the next level without \\being called up to the board" several times each lesson. All students, 
whether shy, outgOing, academically weak or strong, have to take an active role in their studies. 

In an online English class offered in one cyber-charter, for instance, all students are required to post poetry 
and comment on their peers' poems. Students who find it difficult to participate in face-to-face classroom 
discussions may have an easier time formulating, honing and delivering their critiques at their own pace. 
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Another way online learning engages and motivates students is through immediate, automated feedback 
("Great! I knew you could do it!" or "Sorry, try Again!") to exercises and games. The results of a quiz will 
present a final grade, broken down into specific skills, so that students know immediately that they did well 
on skill A and 8, but that skill C needs more attention. Most likely, they will be offered an additional 
remedial exercise for the skill. Another motivating factor is simply the variety of colorful, fun activities that 
students have to complete. It is difficult to compare a printed science text to an online textbook that uses 
zoom-able images, interactive diagrams, explanatory videos, and a "virtual lab." Students who have a hard 
time reading a chapter will find it much easier when the prose is broken up with visual resources and 
punctuated with frequent self-quizzes. 

Another way cyber-charters engage students is by incorporating authentic learning experiences into every 
course. Students post their artwork in online galleries that are open to the public, do science experiments 
in home cooking with their parents, and critique the literary work of their peers in online discussion boards. 
One virtual school teamed up with the National Wildlife Federation and the United States Geological Survey 
to give students who were learning about wetlands the opportunity to work together with scientists on a 
collaborative project. Students collected and submitted data about frog and toad populations that was then 
analyzed by the scientists leading the experiment. 

For day schools, the opportunity to take advantage of a quality online general studies program without the 
costs may be enticing. Depending on the student, distance education may actually be more beneficial than 
just learning more information. Some students become more aware of their academic efforts, seeing direct 
correlation between time spent studying and grades, and becoming more conscious of their meta-cognitive 
strategies and skills. 

Range of options for class-offerings 

The sixty-plus page course catalog from Connections Academy seems a veritable cornucopia of academic 
choices. Middle schoolers, for example, have the option of seven electives in addition to their standard 
courses. They can also participate in a variety of school-wide extra-curricular activities like newspaper, 
literary magazine, book clubs and debate that allow them to get to know their classmates. High school 
students have even more electives and the choice of many honors and AP courses. The range is far greater 
than what most day schools can reasonably offer. 

Although cyber-schools have the advantage of economies of scale, they are still operating within the public 
system, and not within the private realm. Private schools endeavor to offer rich curricular choices and 
extra-curricular activities in the hopes of attracting students and maintaining high acceptance rates to elite 
colleges. Because public education is a mass phenomena tied to tax dollars, only the wealthiest public 
districts can compete with the private system. 

"No Significant difference" 

Because they are so new, there are very few academic studies which investigate cyber charters, and most 
of the studies focus on policy, funding and oversight. Researchers still have not agreed on the definitions of 
technical terms, let alone studied all the relevant factors, and the situation is complicated even more 
because technology changes so quickly. Although there is very little research on the effectiveness of K-12 
online education, the few studies that do exist find that there is "no significant difference" between online 
and face-to-face education in terms of student outcomes (Cavanaugh et aI., 2004; Zucker et aI., 2003; 
Rice/ 2006). In the end, whether or not a student will have a satisfactory experience in any school will 
probably have more to do with the student himself, the teacher and curriculum quality than the medium 
(Cavanaugh, 2004). 

Costs 

When a student registers at a cyber charter, all the costs, including a computer, printer and textbooks, are 
covered by the local school board and the state. If a day school organized a program similar to the one 
offered by Yeshivas Ohev Shalom (see article on page 56), their only costs would be some overhead, a 
physical space and a coach/monitor to watch over the students while they do their schoolwork. Schools that 
do not intend to suspend their general studies program and move their students into a cyber-school can still 
take advantage of K-12 online education by supplementing their course offerings. Prices for courses vary, 
depending on whether or not the student will complete the course independently or with teacher support/ 
but generally the cost of the course and materials range from $200 to $500 per student, significantly less 
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than hiring another teacher to teach a small group of students. Schools buying courses may be eligible for 
bulk discounts. 

Disadvantages of cvber-schools 

Scheduling 

While all cyber-schools rely on a considerable amount of independent work by the students, which can be 
done at flexible times, many of the more effective online schools supplement that independent work with 
live teacher presentations. It is for this reason that those schools do not allow for "rolling admissions," that 
is, for students to begin a course midway through the semester. To allow that would mean that the student 
would miss out on a considerable amount of the "direct" face-to-face teaching. The benefits of the live 
sessions come at a cost - they need to be scheduled at times that will work for the day school. 

Since online schools serve as public schools for a general population, those live sessions are generally 
scheduled for times considered conventional in schools - morning to early afternoon. Any day school 
looking to "outsource" their general education classes will need to coordinate their schedules. While those 
schedules are often fixed, they are based on the notion that their students are mostly home schooled. Some 
online schools are prepared to be flexible in their schedules and add sessions at more convenient times if 
they have a critical mass of students prepared to attend a class at a different scheduled time, as a day 
school would likely have (see article on page 56). 

A related issue involves the annual calendar. As public schools, online schools follow a public school 
calendar. Imagine a year in which Rosh Hashanah falls on Monday. Over a four-week span students would 
miss seven school days in a single month because the public school calendar is not designed to make 
allowances for the multitude of Jewish holidays. Again, this is an issue only for the live teacher sessions, as 
most of the work can be done by students on flexible schedules, and online schools may be prepared to 
make those adjustments for a critical mass of students. 

Curriculum 

Because they work with economies of scale, cyber-schools are able to invest significant funding and energy 
into developing outstanding curriculum. Day schools and their parent bodies need to be aware, however, 
that they have no control over those curricula, and it is unlikely that any online school will develop new 
materials just for the day school population. There are a number of areas where this can be present issues 
to different schools. 

Take, for example, a unit focus on World History with a chapter on the conflict in the Middle East. It is not 
difficult to imagine discomfort with the way that topic might be addressed in a curriculum designed for the 
general population, without sensitivities to Jewish perspectives. Or, for example, a high school English 
class. Many high schools, particularly in the Orthodox world, take great pains to balance conflicting needs in 
the choice of books students will read and in the messages conveyed by those books. In a pre-packaged 
program there may be no room for discussion on those areas, and parents may find their children exposed 
to things they would prefer their children not to. 

A related issue concerns curricular integration, a topic which in recent decades has received considerable 
attention. Curricular integration takes on particular meaning a Jewish day school, providing opportunities 
for school to teach students to use a "Jewish lens" in all their interactions and learning, not just in their 
Jewish learning and activity. Curricular integration offers limitless opportunities in a day school. Ecology 
lessons can be infused with Jewish values of bal tash-hit (the prohibition against wanton destruction or 
wastefulness); communal responsibility can be studies through the perspective of tzedakah, tikkun olam 
and tzibbur; a literature class studying Samson Agonistes can be enriched by a presentation on the Biblical 
Samson. When the general studies program is "outsourced" to a provider agency, an entire dimension of 
Jewish learning opportunity - which may be central to the philosophy of the day school - may be sacrificed. 

Teaching the whole child 

Every educator knows that schools are not just facilities for conveying information - they are educational 
institutions dedicated to be the parents' partners in raising their children. Although online schools can 
effectively communicate knowledge, they have a harder time seeing the child, noticing changes, observing 
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social interactions, etc. When the online school services a home-schooled child, it is the parent who must 
notice and "be there" for the student. When the child is not in the home environment, it is easier for 
individual students and the issues with which they may be struggling to get noticed and dealt with. 

Some of the most important moments in a child's learning career happen in the child's absence. Teachers 
meet in the faculty room, and in the process of sharing their daily experiences, often begin to notice 
patterns in individual students. Sometimes the teachers strategize to deal with issues they see, other times 
they turn to guidance staff or the administration to bring the issues to their attention. 

Socialization, or its absence, is another concern raised regarding online schools. Students spend a 
considerable amount of their day sitting in front of a computer screen. The give-and-take interplay in a 
traditional classroom plays a significant role in being able to formulate, refine, defend and revise ideas. 
Beyond that, it also helps to teach students how to communicate, interact and respectfully disagree with 
peers. A blended school day (half day school, half cyber-charter) may alleviate some of those issues, as 
students will get to interact during their Jewish studies classes and other "common times," but there may 
be considerable sacrifice if the interaction is limited to only part of thei r school day. 

Related is the need for creative expression. Students flourish when they are provided opportunities to 
express and demonstrate their learning in a variety of modes, including music, the arts, and kinesthetic 
expression. And those modes of expression and learning are critically important for students' social
emotional development. It does not appear that online education is equipped for these types of learning or 
for the development of the person. 

Finally, not all students fit the profile that would benefit from an online education. Younger students need 
considerable adult guidance, and it is not until middle school that students can begin to be self-sufficient 
with the online platform. Successful students tend to be highly motivated, determined, independent 
learners with strong reading, organizational, technological and time management skills. And all students 
need human support for success, whether in the form of responsive teachers who contacted the stUdents 
regularly (by email, instant messaging or VoIP), peer-to-peer interaction and collaboration, supportive 
parents or helpful administrative and technical staff (Rice, 2006; Cavanaugh et al. 2004). 

Additional concerns about cyber-schools 

In any cross-section of the population there are individuals with a variety of different learning styles and 
learning challenges. Differentiated instruction can help to accommodate for many of those; sensitive 
teachers can adapt requirements for and assist students challenged with reading, writing, articulating, 
conceptualizing or a variety of other learning issues. Can online school accommodate those students, or 
students going through a particularly challenging period in their life (e.g., divorce, death in the family, 
move to another community)? 

Online schools are proud of their college guidance and acceptances to college for their graduates. One such 
cyber-school proudly listed the 125 institutions of higher learning that their graduates were accepted to. 
Reading that list it was clear that there were almost no major universities listed, and certainly no schools 
that would be considered "top-tier." Can online schools provide the kind of education that could get 
motivated students into those more prestigious universities? 

Parents may also be concerned about teachers they will never meet in person, nor who are responsible to 
anyone the parents will meet in person. Although there is evidence that cyber-schools are exercising 
caution in their hiring practices, and only licensed or certified teachers are being hired (something that not 
all day schools can claim), that may not be enough to alleviate parental concerns. There was an issue, for 
example, a few years ago, of an online school which was outsourcing marking of exams to a center in India. 
While that particular practice was stopped when exposed, the lack of personal connection and accountability 
remains a concern. 

Conclusions 

Day school parents pay twice for their children's education - once in the form of education taxes, from 
which they currently receive little in return, and once in the form of tuition. The opportunity for savings is 
significant if day schools can use online public or charter schools to provide general studies courses. 
Tuitions can be reduced significantly as tax dollars are used to provide secular education. There are, 
however, catches. 
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Online schooling is more challenging with younger children than with those in middle or high school. All 
online education requires an adult presence. In the younger grades that presence needs to be more actively 
involved in the educational process; in the older grades that presence can simply be a monitor or coach. 

IThe savings, then, may be significantly offset in the younger grades by the need for adult supervision, and 
I more moderately offset in progressively higher grades. 

But even those savings come at a price. Day schools would lose input and control over a significant part of 

the educational process, and there would be virtually no opportunities for curricular integration. Subtle 

issues like scheduling and the celebration of public holidays would be infused, unmediated, into the day 

school experience. Significant components of the educational process, specifically the focus on the 

whole-child and children's social-emotional development, would not receive the same attention, and online 

schools have yet to build a track record of acceptances into top tier colleges. 


Parents who send their children to day schools for quality, private school experience and education will not 
. accept "outsourcing" their child's secular education. Other parents, however, whose primary motivation for 

choosing day schools is an intensive Jewish studies program supplemented by an acceptable general studies 
education may find online charters a reasonable compromise. 

Online education is still in its infancy, and already has the potential to impact on day schools. In the years 
to come, it is likely that elements of online education will begin to infuse increasing parts of the educational 
process. Only time will tell to what extent it will have an impact on day schools, and on their affordability. 
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Charter Schools 101: The Most Frequently Asked Questions 
National Alliance for Public Charter Schools 

What are Public Charter Schools? 


Charter schools are tuition-free public schools that are free to be more innovative and are held 

accountable for improved student achievement. There are currently over 4,900 public charter 

schools open in 40 states and D.C., serving more than 1.6 million students. Children have 

different ways of learning, and public charter schools simply offer families a wider variety of 

options to serve such differences. 


How are Public Charter Schools Held Accountable to State Educational Standards? 


Public charter schools are required to meet all state and federal education standards. In addition, 

they are judged on how well they meet student achievement goals established by their charter 

contracts. A quality public charter school must meet rigorous academic, fiscal and managerial 

standards. 


How are Public Charter Schools Held Financially Accountable? 


Yes. Since public charter schools are funded with public dollars, they are required by law to be 

held accountable for taxpayer dollars are spent through regular audits and ongoing reviews from 

their authorizing entities. 


What are Some Successful Innovations within Public Charter Schools? 


Across the country, public charter schools are creating a wide variety of innovations, including: 

.:. Curriculum design (e.g., Montessori, Core Knowledge, Advanced Placement Courses, 
Foreign Language Immersion Programs, Science Technology Engineering and 
Mathematics) 


.:. Extended learning time 


.:. School cultures with high expectations for all students and adults 


.:. More structured and disciplined learning environments 


.:. Rewarding high-quality teachers with higher pay 


.:. Parent contracts 


.:. Multi-age programs 


How Are Public Charter Schools Funded? 


When a student transfers from a traditional public school to a public charter school, the funding 

associated with that student will follow him or her to the public charter school. Public charter 

schools do not add any new costs to the state's public education system. They simply represent a 

reallocation of resources from one school to another based upon the decisions of families across 

the state. 


How are Public Charter Schools Performing? 


In addition to increasing the number of public school options available to families, public 

charter schools are closing the achievement gap and raising the bar about what's possible - and 

what should be expected - in public education. These schools are shattering low expectations 




and breaking through long-standing barriers that have prevented large numbers ofat-risk 
students from achieving educational success. 

Charter school studies that use the best data and the most sophisticated research techniques show 
charters outperforming comparable traditional public schools. Studies have also been clear that 
the quality of a state's charter school laws is a critically important factor in the success of public 
charter schools. 



What Are Public Charter Schools? 
National Alliance for Public Charter Schools 

Charter schools are independent public schools allowed freedom to be more innovative, while 
being held accountable for improved student achievement. They foster a partnership between 
parents, teachers and students to create an environment in which parents can be more involved, 
teachers are given the freedom to innovate and students are provided the structure they need to 
learn, with all three held accountable for improved student achievement. 

What makes charter schools public schools? 

Public charter schools are intended to improve our nation's public school system. Charter 
schools are public schools because, while they operate independently of the school district, they 
are: 

• 	 tuition-free and open to every student who wishes to enroll 

• 	 non-sectarian, and do not discriminate on any basis 

• 	 publicly funded by local, state and federal tax dollars based on enrollment, like other 
public schools 

• 	 held accountable to state and federal academic standards 

How Do Charter Schools Work? 

Charter schools are free to innovate in ways that improve student achievement. Here are some 
specific examples ofhow charter schools do it: 

• 	 Offer longer school days. Charter schools are designed to be free to set their own 
operating hours. If the school strives to boost student achievement by giving students 
more time in the classroom, the school can offer classes into the evening, on weekends 
and into the summer months. 

• 	 Adjust curriculum to meet student needs. A charter school can breakup the day to 
provide students with more time on the core subjects they need most. Charter school 
teachers have a say in the curriculum they teach and frequently change materials mid
year if they need to in order to meet studentsl needs. 

• 	 Create a unique school culture. Charter schools build upon the core academic subjects 
by creating a culture or adopting a theme. For example, there are charter schools focused 
on STEM education, performing arts, project-based learning, college preparation, career 
readiness, language immersion, civic engagement, classical education, global awareness 
or meeting the needs of autistic students just to name a few. 

• 	 Develop next generation learning models. Charter schools are completely rethinking 
the meaning of the word "classroom." In Hawaii, students learn biology with the sky as 
their ceiling and the ocean as the classroom. Virtual schools, which exist completely 
online, use technology to change the dynamics of the classroom. Others combine virtual 
classroom time with classroom time in a physical school building. In either case, students 
can learn from experts located anywhere in the world. Excellent charter school 
management companies like KIPP and Uncommon Schools are codifying how to build an 
excellent teacher. 
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